Report of the 3RD GCE World Assembly held at the Novotel Jaragua Hotel in Sao Paulo from the 22nd – 24th January 2008.
PART A -  Notes from Tuesday 22nd January 2008 – Public Conference “Education for All at the Cross-Roads: Time for Action”
Session 1

The meeting was opened by the Chair of the GCE, Elie Jouen. Thanks were paid to the host of the conference and to all of the GCE members who had travelled so far to be at the conference. 

Welcome Addresses were made by Francisco Whitaker from the World Social Forum, Iracema Nascimento from the Brazilian Campaign for the Right to Education and Owain James GCE Global Co-ordinator. 

Session 2 – Keynote Address: Education for All at the Cross Roads

Elie Jouen chaired the session and introduced the different speakers. Speeches were made by Kailash Satyarthi the GCE President, Daniel Cara – General Co-ordinator of the Brazilian Campaign for the Right to Education and GCE Board Member, Camilla Croso the Co-ordinator of the Latin American Campaign on the Right to Education, Rasheda Choudhury the newly appointed Advisor to Bangladesh caretaking government for primary education, mass education and women and children’s affairs and GCE Board Member.

The Brazilian Government Representative, Luiz Dulci: Chief Minister of the General Secretary of the Republic, spoke in response and welcomed campaigners to the World Assembly. 

Session 3
 – Progress on the EFA goals

Workshops were held on the following topics: Early Childhood, Primary Education, Adult Education and Literacy, Gender Disparity, Quality
Session 4 – Explanation of the Motions Process

Owain James, GCE Global Co-ordinator presented an explanation of the motions process including the priority ballot and how to submit an amendment as well as the elections to the Board.

The Deadline for priority ballot forms is 7pm Tuesday 22nd January.

The Deadline for amendments to motions is 7pm Tuesday 22nd January.

The process for nomination to the Board was also confirmed. Anyone can be proposed as long as they have endorsement of member that sponsored your presence and if your employer is different you also need confirmation from employer that one can stand for election.

Deadline for Board nominations is 6pm tomorrow (Wednsday 23rd January)

Elections will run on Thursday 24th January) in the afternoon.

Session 5  - Achieving Change – Case studies from GCE Members

This session was designed to hear out successful case studies from GCE Members.

Maria Kahn chaired the session and three members to make presentations about their national perspective: Yolanda Gonzales – CME Espana, Edicio Torre – Philippines:E-Net, Emmanual Kuyole -  Ghana:GNECC.
Session 6 – Discuss Action Ideas (led by national coalitions)
Workshops were held to undertake group work on 5 different topic: Broadening Coalitions, Public Pressure on Northern Governments, Effective Media Coverage, Assessing National Plans, Targeting Budget Cycle. 
PART B - Minutes from the GCE MEMBERSHIP ASSEMBLY

Wednesday 23rd and Thursday 24th January 2008
Session 1 - Opening of Membership Assembly

Elie Jouen, the Chair of GCE opened the World Assembly.
Session 2 - Reports from GCE

The following presentations were made:

● Presentation of GCE 2005-2007 Activity report (Owain James, GCE Global Co-ordinator and Lucia Fry GCE policy advisor)
● Presentation on GAW 2007 and the plans for 2008 (Muleya Mwandanya, GCE Global Action Week Co-ordinator)
● Presentation of GCE Mid Term Review (Maria Kahn, ASPBAE and GCE Board)
(The Powerpoint presentations and documents are available from the GCE Website for actual details.)
It was noted that though the Mid-Term Review was presented by Maria Kahn, it was an independent report by consultants not a GCE Board report. Maria simply explained the different points made in the review.
Several questions were raised on each of the presentations.
The World Assembly thanked those involved in GCE for their success achieved since the last World Assembly in Dec 2004.
The World Assembly confirmed its thanks to the report authors for the work they had put into preparing the independent Mid-Term Review

Session 3  Overview of RWS programme

Several presentations were made:

Presentations on the Real World Strategy Programme

Reports from the Regional World Assembly Pre –Meetings

(See presentations for actual details)

Several questions were raised from World Assembly delegates and Maria and Gaston replied on behalf of the GCE Board. 
Session 4 - GCE Strategic Plan
David Archer (Action Aid International and GCE Board) chaired the session and Owain James (GCE Global Co-ordinator) presented the Draft GCE Strategic Plan for 2008 – 2010.

This document was by written following the feedback gained from the independent GCE Mid-Term Review and the Regional World Assembly Pre-Meetings.
It was presented by the GCE Board to the World Assembly as a draft in order to gain their feedback. 
Following the presentation a wide ranging discussion was held on the 3 year strategic plan section by section. A record of all the comments made was kept to provide feedback to the board. 
David Archer thanked the World Assembly on behalf of the GCE Board and indicated that a revised version of the Strategic Plan would be developed by the incoming GCE Board in the next couple of months to reflect as many comments as possible.
The GCE World Assembly confirmed its support for the GCE 3 year strategy.

Session 5 - MOTIONS 
Elie Jouen (GCE Chair and Deputy General Secretary of Education International) chaired the GCE Motion debate. 
Elie indicated that we had a very large number of motions and amendments to consider. As no by-laws or procedures exist, the process would also be a difficult one.
The results of the priority ballot were announced and the motions were then debated in that order – the most popular motion was the one on the Quality of Education.
After several debates and amendments the following motion on Quality was agreed.

Resolution A on:

The Quality of Education

Since Jomtien 1990 the world has achieved visible progress in bringing children to schools. School fees have been abolished in a number of countries, ensuring access has become a global agenda and universal primary education has taken its due place in national and international plans around the globe. But “learner outcome” vis-a-vis quality education still remains a major concern, and positive learning experiences are denied to many learners. The causes of this are due to inflexibly managed education systems and lack of resourcing for the key supports needed to deliver education of a good standard. 

Those most likely to be denied positive learning outcomes experience irrelevant and inaccessible curricula and languages of instruction, inflexible modes of delivering education and lack of access to learning materials. 

Further noting that quality, free, public education for all is a pivotal demand of the GCE

The Global Campaign for Education (GCE) recognises that: 

1. Defining quality public education is complex because it affects different levels of learning in various contexts.  It has become urgent for the GCE to boldly define what quality education is. The GCE should always talk about quality education.

2. Learning should lie at the heart of educational processes and interventions, and indicators, criteria and measures should focus on it. Centrality of learning should be reflected in relevance of curricula, learning environments, valuing mother-tongue as a language of instruction, without excluding the other official languages() of the country learning assessment, teacher education training and support, and competency measurement. 

3. Education should be relevant, age appropriate, participatory, flexible, inclusive, protective and human rights-based in order to deliver quality learning outcomes to the full range of learners. 

4. A curriculum is needed that sets the standard of competencies in the key areas of learning targeted for diverse groups of learners ; and that is relevant for acquiring the essential learning tools that are critical in continuing to acquire higher levels of skills, abilities and knowledge;

5. Teachers need to be trained in active teaching-learning with hands-on experience in effective learning environments in order to deliver quality learning. This training should build teachers’ capacities to maximise learning outcomes for a diverse range of learners. However, only a quarter out of 100 developing countries provided some pedagogical training to all or almost all primary teachers in 2002

6. Where teachers are trained, their ability to promote quality learning can be constrained through issues such as class size, lack of materials and inflexible or inappropriate curricula. Moreover, if quality training is not extended to include school administrators and others in positions of governance in the education system, change may be impeded.

7. Low / no cost resources developed by teachers are important as is the availability of wide selection of attractive, interesting and developmentally appropriate reading materials

8. Any access, equity and inclusiveness strategy should highlight the importance of early childhood care and development so that every child regardless of sex, ability and background is able to have the best and finest learning experience at school, which in itself should take care of these concerns. 

In view of the above the GCE calls for; 

9. GCE to create a working group to develop a definition of quality education for all learners.

10. The GCE creates the space for all members to contribute their thinking on the issue to the working group

11. Terms of reference and timeframes are presented to the working group enabling them to return their definition to the prevent conference for adoption.

12. Sustained investment in pre- and in-service training of teachers which concentrates on relevant, accessible and participatory and valuing mother-tongue teaching as a language of instruction, focused on the diverse needs and characteristics of learners.

13. Increased focus among education authorities on developing teaching career structures and exam assessment systems. Teachers who contribute to improving learning achievement for all learners and supporting the most marginalized should be recognized and rewarded. (option 2)  

14. The development of quality indicators for all EFA goals and the continual monitoring of quality;

15. The promotion of a learning environment that is conducive to quality education

16. The UN and donors to revise ‘efficiency’ indicators in education programming to they include ‘learner achievement’ in the key areas of competencies as the principal indicator. Analysis of ‘quality’ should highlight “learner achievement” in addition to ‘completion’ of the learning cycle; and should highlight changes in learner achievement for particularly marginalised groups.

17. Continual advocacy by civil society for the improvement of alternative methods of delivery within an overall unitary public education system;

18. The establishment of formal consultation among teacher unions, civil society organisations and social movements, and their governments in the entire EFA process at school, district, provincial, local and national levels;

19. Members of historically marginalised groups excluded and discriminated against such as indigenous people, women, disabled people and members of ethnic minorities to be actively encouraged into the teaching profession. In this way they can act as role models for learners who are vulnerable to marginalisation and bring their particular personal and social knowledge to enrich the education system as a whole. 

Session 6 – Keynote Address - Quality Education for All Now
Imad Sabi (Oxfam International and GCE Board Member) chaired this session and introduced the main speaker Vernor Munoz 
GCE President Kailash Satyarthi then gave a response, thanking Vernor Munoz for his contribution and setting out the future directions important to GCE. 

Session 7 – MOTIONS Continued

After several debates and amendments the following motions were agreed in this session: 
Draft Resolution U on ‘The Enforcement of the Right to Education’
GCE believes that: 

1.
Education is a fundamental human right; 

2.
States are accountable and, therefore, duty-bearers of this right; 

3.
National judicial systems are NOT fulfilling their role as duty-bearers of the right to education and, moreover, international systems of protection cannot intervene; 

4.
Society must be aware that education is a fundamental human right, in order for national systems to fulfil their role of protection;  

5.
There is an evident lack of political will of governments to promote awareness of the fundamental right to education

6.
A number of social groups are particularly denied the right to education, such as immigrants, among others.

The Global Campaign for Education resolves:

7.
To always consider education as a fundamental human right, with States accountable as guarantors of that right.

8.
To assume, as an urgent task, the promotion of enforceability of education rights within the global and regional systems of protection, and the adoption of a Protocol to the "PIDESC". 

9.
To build capacities of local organizations (forums and national campaigns) to denounce and fight violations of the human right to education in their countries; 

10.
To demand free public education in the 95 countries where children are required to pay fees to enrol and attend schools; 

11.
To pay special attention to the enforceability of the right to education, especially for the most vulnerable groups, such as rural populations and people with disabilities, emigrants, indigenous and other groups. 

12.
To build and inspire civil society awareness about the right to education and the mechanisms of enforceability.

Resolution D on Youth and Adult Literacy, and lifelong learning
GCE recognises that: 

1. Official estimates state that 781 million adults are illiterate in the world, two-thirds of them women. In reality, this figure is likely to be much higher – and even more adults are unable to read or write well enough to function effectively in society, with women especially disadvantaged. Yet literacy, adult and youth education and lifelong learning are fundamental human rights. Moreover, their realisation that enables people to access and secure many other rights for individual development and the achievement of full citizenship, especially the right of women to comprehensive non-discriminatory and inclusive education. In recognition of this, achievement of literacy has been affirmed in the Dakar Framework for Action in 2000 as one of the EFA goals (i.e. Adult illiteracy should be halved by 2015)
2. Relevance of education is a key issue for all learners and all communities who have their systems of learning, people with special needs and those in the conflict and disaster situations. These groups demand that their learning needs and systems be recognised and supported by government to meet EFA Goal 3 which requires dedicated and innovative educators who have organising, research networking and education capabilities. Their role is not only to help in the cognitive development of learners, but more importantly in the enhancement of literacy skills towards productivity and citizenship. At same time, the goal of the educator is both to assist in the developing the full potential of individuals and their community.

3. In 2005 the Global Campaign for Education published “Writing the Wrongs: International Benchmarks on Adult Literacy” based on the largest ever survey of successful literacy programmes across 35 countries. This report laid out 12 simple benchmarks. In summary these include:
· A definition that links literacy to the development of active citizenship, improved health and livelihoods, and gender equality. 

· Literacy should be seen as a continuous process. There are no magic lines to cross from illiteracy into literacy. 

· Governments have the lead responsibility and need to ensure cooperation with civil society organisations and all relevant ministries, decentralizing budgets and decision making.

· Facilitators should be paid and should be local people who receive substantial initial training, regular refresher training and have access to professional development. Community educators or facilitators to receive substantial initial training and regular trainings, and proper compensation for their work, at least the minimum wage of a primary school teacher. Equally important, governments should put in place a framework for the professional development of the adult literacy sector, including for trainers/facilitators with full opportunities for facilitators across the country to access this development program through, for example, distance education. 

· Learners should be given an active choice about the language in which they learn and are to be tested for literacy and a wide range of participatory methods should be used.

· Governments should take responsibility to stimulate a literate environment which promotes defense of human rights and works against discrimination on grounds of gender, ethnicity, age, sexual preference or religious/cultural beliefs

· A good quality literacy programme is likely to cost between US$50 and US$100 per learner per year for three years.

· Governments should dedicate at least 3% of their national education sector budgets to adult literacy programmes.

In order to take forward the adult literacy agenda, and to promote the fulfillment of international conventions recognizing the right to literacy, adult education and lifelong learning, GCE calls for:

4. Acknowledgement of the importance of literacy, adult education and lifelong learning to enable people to exercise full citizenship, to achieve gender equality, to eradicate poverty, to fight inequality, exclusion and all kinds of discrimination and as a crucial element not currently included in poverty reduction strategies such as the MDGs

5. All actors to recognize and work with an expanded and globally comparable definition of literacy, youth and adult education, and lifelong learning

6. All actors to institute special measures and undertake gender-responsive adult literacy programmes for women and other discriminated groups.

7. Governments to develop enhanced national literacy surveys based on improved assessment techniques rather than flawed self-reporting to generate more accurate statistics that show the real scale of the challenge and seek to change simplistic conceptions. But this should not exclude literacy components of existing census or household survey.  

8. New national dossiers to be collated by CSOs in collaboration with UN and government on the benefits of adult literacy - including political, social, economic, cultural and personal benefits that come from adult literacy, and the link between parents’ literacy and children’s education.

9. Renewed national dialogue on literacy policies and practices, using the International Benchmarks as a starting point to stimulate debate with diverse ministries, civil society organisations, communities, education coalitions etc.

10. The coalitions to campaign on the nationalisation / contextualisation of the international benchmarks in each country - to reflect diverse contexts / realities.

11. The inclusion of adult literacy in education sector plans and poverty reduction strategies, especially those submitted to the Fast Track Initiative (FTI). 

12. The Fast Track Initiative and all bilateral / multilateral donors to explicitly confirm that they will support national education plans that include adult literacy and to consider debt relief and debt swap for adult literacy.

13. Recognition of adult literacy as the “invisible glue” presently missing from national development strategies which seek to reduce poverty or achieve the MDGs.

14. Governments to act on the understanding that effective adult literacy programmes require a significant increase in funding and sustained investment from core government budgets – but that the costs of illiteracy are much higher.

15. The United Nations Literacy Decade (UNLD), CONFINTEA VI and UNESCO’s Literacy for Empowerment initiative (LIFE) to promote the use of the international benchmarks for the purposes of planning and designing quality literacy programmes in the national context.

16. CSOs, researchers and academic institutes to initiate and support new strategic research and regular evaluations and continuous monitoring on the impact of adult literacy and youth and adult education on wider development goals. Education Watch can also play a significant role.

17. All GCE members to play a vigilant role in facilitating synchronised action towards adult literacy goals. The GCE Board to ensure that adult literacy and youth and adult education are core parts of the international advocacy agenda and Global Action Week activities - and that specific initiatives are planned with GCE members at nationally appropriate moments and on each International Literacy Day (Sept 8th).

18. The GCE should monitor the progress of CONFINTEA VI process at the national, regional and global levels to ensure that the political positions do not slide back from the advances made in the CONFINTEA V meeting which took place in Hamburg in 1997.

19. The central theme of Global Action Week in April 2009 should be Youth and adult education taking in to account the CONFINTEA VI in Brazil would be soon afterwards.

Resolution V on Financing Quality Education
Taking into account the values expressed in motion A, GCE believes that: 

1. Governments must guarantee sufficient financing for a public, free and quality education for all people;
2. Financing should take account of the costing of both access to and quality of education

3. Financing arrangements must guarantee suitable tax policies (with revenue collection assigned to this aim), distribution of resources, and the inclusion of participatory methods for education budget monitoring 

GCE therefore resolves:

4. To promote the definition of education expenditure based on quality criteria, using the concept of cost-per-pupil for quality education, as already developed by civil society organizations in some countries. This methodology estimates the cost of a quality education for every boy, girl, youth or adult, according to their characteristics and context. Both local and national budgets should be developed based on the cost-per-pupil for quality education. 

5. To defend funding for a quality education as a politically and legally enforceable dimension of the right to education, such that those countries that do not invest sufficiently to achieve quality for all should have sanctions imposed on them.

6. To encourage wide participation of civil society in the decision-making processes for the formation and implementation of national budgets 

7. To promote training in budget monitoring and analysis, considering the right to education and the right of citizens to information, participation and accountability. 

Resolution F on The Abolition of All Fees and Charges for Education

GCE recognizes that:

1. School fees and other charges are keeping children out of the classroom and many of these are the most vulnerable children of our societies.

2. Fees represent approximately 20% of all education spending, and as much as 30% in Africa. Fees for text-books or compulsory uniforms exist in about half of the countries and tuition fees are collected in almost 40% of countries.

3. User fees have gained attention in recent years as a policy issue, in part because progress toward achieving universal primary education has intensified the focus on enrolling the remaining out-of- school population.

4. When Malawi abolished tuition fees in 1994, enrolment increased about 51%. A similar decision in Uganda in 1996 led to a 70% increase in enrollments. Following the elimination of school fees in Cameroun in 1999, the primary gross enrollment rate went from 88% to 100%. Tanzania saw an even greater response; when it abolished fees in 2001, the net primary enrollment rate soared from 57% to 85% in one year. And when Kenya eliminated fees the following years, 1.2 million additional students entered primary schools.

5. Free schooling may be the single most important policy measure that has had a dramatic, transforming impact on school enrolment so far. It unleashes latent demand for education and encourages children from disadvantaged backgrounds to participate.

In light of the above, GCE resolves to: 

6. Continue to vigorously campaign against the imposition of all fees and charges in education, including informal fees and charges that continue after the legal abolition of fees

7. Renew its support to “The School Fee Abolition Initiative (SFAI)” initiated by UNICEF and the World Bank as one of the “Bold Initiatives” aiming to make a breakthrough in access to basic education and significantly scaling up progress to meet the MDGs and EFA targets in the next decade.

8. Link advocacy for abolition of fees and charges for education to advocacy on domestic and external resource mobilization, especially with regard to countries’ ability to respond to increased demand without compromising quality.

9. Lobby governments to ensure introduction of free education is properly planned to ensure quality is not compromised. 

Resolution S on Education and Disabled Children
GCE recognizes that:

1. Of the 72 million children still out of school, a significant proportion are estimated to be disabled children
. In Africa alone, fewer than 10% of disabled children are in school
. Other surveys suggest that disability has a greater impact on access to education than gender, household economic status or rural/urban divide
.
2. The exclusion of disabled children from education is a fundamental human rights issue. The UN Convention on the Rights of the Child clearly expresses the right of each child to education (Article 28), and the responsibility of governments to ensure that disabled children receive quality education (Article 23). Additionally, the UN Convention on the Rights of Persons with Disabilities reinforces the rights of disabled people in relation to education and the obligation of governments to ensure an inclusive system (Article 24).

In view of the above, the Global Campaign for Education calls for all stakeholders in education (governments, donors, educators, civil society, FTI etc.) to:

3. Recognize that all children can learn according to their own individual pattern of development
 – Each individual will learn and develop in a different way and at a different rate. Recognizing this, education must seek to meet each individual’s basic learning needs (prioritizing functional levels of literacy, numeracy, and essential life skills) and be geared towards helping individuals reach their potential, as recognized in the Dakar Framework for Action adopted at the 2000 World Education Forum. A disabled child’s capacity to learn is not negated by an impairment. 
4. Treat inclusion as fundamental to basic education planning and the achievement of EFA, not as a separate or secondary concern – The Salamanca Statement (1994) recognises that the only way to ensure education for the children most likely to be excluded is to include them in mainstream education systems. Dedicated action on disability must be approached as a core part of education system development. An inclusive education system is orientated to meet the needs of all children. Instead of fitting the child to the education system, it seeks to fit the education system to the child. 
5. Recognize for too long people with disabilities have been left out of the decision –making processes about their own education and instead, persons with disabilities  should be considered experts and included in assessments, planning, training, and consulting on education policy and practice for true inclusion. 
6. Promote inclusive environments – Where education systems do seek to include disabled children, they need to be resourced to support inclusion, with a sufficient number of teachers trained in child-centered pedagogy, key stakeholders at all levels trained in inclusion, smaller class sizes, materials and other supports including new technologies, in accessible formats such as Braille or large font, accessible schools and school buildings, transportation and an inclusive curriculum
. Support legal frameworks for inclusion, including lobbying governments for the ratification of the UN Convention on the Rights of Persons with Disabilities.

7. Prioritise teachers and teacher training – Teachers are vital to including disabled children in education, yet there is currently a critical shortage of teachers for achieving EFA. Where there are teachers, very few feel that their training equips them to support children with diverse needs. Both pre- and in-service training should focus on ‘child-centred’ pedagogy, enabling teachers to assess and meet the needs of individual children. 

8. Teachers play a crucial role in modelling inclusive attitudes and establishing expectations in the classroom
. As such, female and disabled teachers can be key players in combating discrimination and promoting positive identity in disabled children, and breaking down the prejudices of children who have no impairments. 

9. Ensure that funding promotes education for disabled children – Donor funding for education (bilateral and multilateral) must actively seek to promote the inclusion of disabled children in mainstream education systems by supporting national education plans containing inclusive strategies to overcome the exclusion of marginalised children.

Resolution AA on Early Childhood Care and Education (ECCE)
GCE recognises that: 

1.
The development of young children (0-8 years) is the foundation of human development. Children’s environment and experiences in the very early years affect their brain development and thereby their physical, social, emotional and mental health, learning, and behavior for a lifetime. These effects, across populations, are major determinants of the quality of human capital formation. An estimated 200 million children under age 5 do not develop adequately or well because they live in poverty and have poor health, nutrition, and care.(Lancet,2007).

2. Learning and development begins at birth—it does not wait until kindergarten or primary school. Governments and civil societies need to need to intervene earlier and to invest intensively in high quality Early Childhood programs that combine family support, health, nutrition,  stimulation, and also includes learning opportunities for young children that promote quality interactions.  

3. Quality Early Childhood Programs  and services open the way to All EFA Goals, and MDG Goals, 1, 4, 5 and 6, and:

	
	EFA Goal
	MDG
Goal

	· Facilitate improved primary school enrolment and smooth transition to school, which leads to better results in the first years of school, especially for disadvantaged children  
	 2
	2

	· Contribute to reducing school dropout, grade repetition and the need for special education placements in schools, and therefore improve the internal efficiency of primary education and reduce costs for both governments and families; 
	2
	2

	· Are an important instrument for promoting gender parity in terms of children’s equitable participation in ECCE programs and positively influence their subsequent enrolment in school; 
	5
	3

	· Release older female siblings from child-care responsibilities to enable them to attend school;
	5
	2,  3

	· Provide care givers with access to parental and adult education, as well as family literacy programs, which in turn improve adult learning; 
	3, 4
	1

	· Improve children’s school participation and achievement, and contribute to the quality of the education system as a whole.
	6
	2


ECCE programs are among the most cost effective investments that governments and civil societies can make to ensure the well-being and learning -- and eventually the productivity -- of their citizens. 

In light of the above, the World Assembly calls on GCE to:

I) Adopt the 4 Cornerstones as a platform to Ensure Strong Foundations for All Young Children:

	Cornerstone 1: Start at the beginning

Integrate early stimulation, child development, and parenting information into prenatal, early health, nutrition, and education services 

Cornerstone 2: Get ready for success
Ensure access to at least two years of quality early childhood programs prior to formal school entry, 

Cornerstone 3: Improve primary school quality

Increase investments and improve the transition from home or preschool to primary school and the quality of learning in Grades 1-3 by:

· Providing teachers with knowledge and skills for supporting early childhood development

· Giving children adequate learning materials, 

· Ensuring smaller classes.

Cornerstone 4: Include early childhood in policies

Address Early Childhood in all national policies and plans across sectors , including Poverty Reduction Strategy Papers (PRSPs), Common Country Assessments (CCAs) UN Development Assistance Framework (UNDAP), one UN Plan documents, Education for All (EFA) Plans and Fast Track Initiative Plans (FTI). Assure adequate resources and multi-sectoral coordination by ensuring that Early Childhood is integral and development and macroeconomic planning and budgeting.


II) Develop a thematic issue on Early Childhood including a GCE Action/Campaign Plan, Policy Position Statement, and Advocacy Schedule by 2009.  This should include a definition of an education financing policy and attention to early childhood by governments, bearing in mind Cornerstones 1-4 and the international legislation on the right to education.

Resolution E on The International Monetary Fund
GCE recognizes that: 

1. Quality teachers are the key ingredient to quality education. Yet many countries are experiencing a severe teacher shortage. More than 18 million teachers are required worldwide to ensure children learn in classrooms of no more than 40 students to one teacher. To hire and train these teachers will require a massive increase in investment by both donor agencies and governments if we are to meet the 2015 goals. 

2. Unfortunately many governments will not be able to spend more on teachers owing to the conditionalities affecting the “public sector wage bill” imposed by the International Monetary Fund (IMF). These conditionalities are either placed directly on the wage bill by the IMF capping the number of civil servants the Government can hire, or indirectly by setting restrictive inflation and borrowing targets that limit overall public spending, including spending on teachers’ wages. 

3. As a result of the IMF’s policies, governments are holding down teacher salaries (to levels below the poverty line), tolerating large class sizes (over 100 children per teacher) or hiring untrained teachers (who are paid less and have few if any rights). Lacking qualification and training, these para-teachers are not able to provide a good quality education to children. 

4. Campaigning by the GCE and its members (see Confronting the Contradictions, ActionAid 2007) has led to some successes in challenging the IMF. For example in 2007 the IMF promised to limit the use of directly imposed public sector wage bill ceilings. However, this is not enough. Whilst the IMF sets restrictive macro-economic policies, many Ministers of Finance will have to impose public sector wage bill caps themselves. Alternative macro-economic policies that could allow for greater investment in education are being ignored. 

5. Whilst these restrictive macro-economic policies are in place, increases in aid to education can make little impact. A recent IMF Independent Evaluation Office report showed that up to 85% of aid money was diverted into building up national reserves where countries failed to hit inflation targets under 5%. 

6. Given this reality the GCE commits itself to put challenging the IMF on the top of its international campaigning and lobbying agenda. It also calls on all its members to maintain (and add to) the pressure on the IMF and on Ministries of Finance in each country. 

Specifically GCE calls on governments to take the following actions:

7. Ministers of Finance should seize back control of economic policy from the IMF,  focusing their efforts on achieving national development goals (including education) and setting macro-economic policies that will facilitate rather than obstruct this.

8. Ministries of Education and Finance must do long term workforce planning and make adequate investment for hiring enough trained teachers to ensure everywhere and at any time, a pupil teacher ratio of 35:1 by 2015 as a maximum standard.  

GCE calls on the IMF to take the following actions: 

9. The IMF must clearly indicate in which countries, how, and when it will stop imposing wage ceilings.

10. The IMF must work with governments to promote alternative macroeconomic policies that support the scaling up of spending on education, especially on teachers.

11. The IMF should work with the FTI to agree mechanisms that will allow governments to treat aid for education as long term and predictable.

GCE calls on the International Community to take the following actions:

12. Donors should stand up against the IMF, exposing situations where IMF policies are undermining spending on education.

13. Donors should provide long term aid commitments for education so that aid money can be spent on employing more teachers.

14. The EFA GMR should systematically track the impact of IMF policies on education.

Resolution B on Hard to Reach Children
1. Children who do not go to school are children living in conditions of poverty, socio-cultural marginalisation, geographic isolation, racial and/or gender bias. Amongst others, hard-to-reach children include girls, children living with conflict/fragile states (who account for half the world’s out of school children), children with disabilities, the rural poor, orphans and vulnerable children and working children (one in seven of the world’s children are involved in child labour – accounting for 218 million children), child victims of disaster both man-made and natural. Their exclusion from education is simply one more manifestation of a web of rights violations. Without access to good quality education, children are denied the opportunity to acquire knowledge, capabilities and self-confidence necessary to act on their own behalf in changing the circumstances which are excluding them. 

2. Education remains a basic human right, whatever the circumstances, even during conflict. More than any other circumstance, conflict makes the case for providing appropriate educational responses to the needs of children and youth at risk and exposes the dangers of neglect. Quality education seeks to promote peace and tolerance, enhances options and opportunities for employment, and also elevates the living standards thus reducing child labour and poverty. For children caught in conflict, school forms an essential psychological intervention, a critically important step on the road to recovery from the trauma of violence and destruction. Education for children whose lives have been affected by war is a vital protective measure and thus, peace education is an important aspect of overall education that plays a crucial role during conflict. 

GCE believes that:

3. The age of completing compulsory education and the minimum age of employment must correspond with each other in the national laws and international conventions. 

4. Education must be equally accessible to all children at the age of their initial enrolment as a preventative measure against children entering work at an early age, especially giving consideration that girls who miss out on the opportunity to start primary education at their appropriate age and fall into child labour, are very unlikely to enroll in school later on. 

5. Specific measures are needed to enable girls, disabled children, those affected by HIV/AIDS and children in special circumstances, such as indigenous people or nomadic people, to access free quality and compulsory public education. 

6. Special measures are urgently needed to promote good quality education for children affected by violence, armed conflicts, wars, insurgencies, especially for children living in fragile states and children affected by emergencies.

7. The employment and recruitment of children in any aspect of combat should be eliminated and the disarmament, demobilisation, rehabilitation and reintegration (DDRR) of child soldiers should be prioritised. 

GCE calls on 

8. National governments to ratify ILO Convention 138 on the Minimum Age of Employment, which stipulates that the permissible age of entry into employment ‘shall not be less than the age of completion of compulsory schooling and, in any case, shall not be less than 15 years”.

9. National governments to acknowledge understand and assess the problem by: identification of target groups and individuals; categorisation or classification; and participatory mapping of such target groups.

10. National governments and international agencies to improve policy coherence and inter-linkages across government to deliver a more comprehensive and inclusive education policy in partnership with civil society, such that treaties, convention and protocols can be legislated and implemented.

11. National governments, international agencies and civil society to learn from best practice and innovation to ensure that specific and targeted measures/policies are implemented to increase access to quality education for hardest-to-reach children. 

12. The international community to revise cost estimates of overall and external financing requirements, to include provision for programmes proven to have a positive impact on the demand for education from marginalised communities: abolition of user fees (including financing the expansion of capacity needed to cope with extra demand); mid-day meals, cash transfers, scholarship and other incentives for the poor and marginalised; special facilities in schools for children with disabilities; provision of separate sanitary facilities for girls. 

13. The Fast-Track Initiative to adapt and expand its ambition to ensure that plans submitted for endorsement do truly address the rights of all – not just the expansion of access for the majority, including children in fragile states. 

14. National governments, donors, international agencies and civil society to take urgent and targeted action to ensure  children affected by violence, disaster (man-made and natural), all forms of child labour, emergencies and other hard to reach children have access to mainstream quality education and promote integration of hard to reach children in mainstream education systems. 

15. National governments, donors, international agencies and civil society should acknowledge that all forms of child labor should be seen as a violation of the child’s right to a free compulsory full-time formal education. 

Resolution W on Diversity and intercultural relations
The Global Campaign for Education (GCE), having adopted the principle of the right to education, should make explicit the universal nature of this right and its applicability to the diverse range of people whose full exercise of the right is currently affected. 

GCE therefore believes that:

1. Different kinds of discrimination must be acknowledged in order to be able to fight them, including discrimination on the basis of gender, ethnicity or cultural identity, language, disability, rural and marginalised urban location, poverty and extreme poverty, sexual orientation, status as prisoner, internal or international migration, age, and other causes of vulnerability or exclusion. 

2. Diversity interacts with power relationships, and that inequality between the powerful and the excluded must be overcome.

3. It is imperative to promote intercultural relations as the governing principle of social processes, including the education process, which implies a deep respect for diversity and a responsibility to struggle against every kind of discrimination and subordination.

GCE calls for: 

4. National polices that recognise diverse identities, guaranteeing access to a quality education appropriate to relevant groups, as an essential strategy for the enrolment and completion of education programmes
5. National polices and practice relating to education, development and education funding to take into account an intercultural perspective and the right for children to learn in their mother tongue.
6. Education curricula, regardless of level (including teacher education and training) or modality (formal, informal), to include objectives and actions aimed at overcoming the discrimination and subordination that exist in all societies. 

GCE resolves: 

7. To contribute to generate awareness about the direct link between recognition and respect for diversity, intercultural bilingual education and human rights education, citizenship education and education for peace. 

8. To put pressure on the governments of the countries with migrant populations to guarantee the right of boys, girls, young people and adults to a quality education, regardless of their immigration status within the country.
Resolution H on External Financing of Education for All and the EFA Fast Track Initiative
GCE recognizes that:

1. At the 2000 World Conference on Education in Dakar, a crucial breakthrough was achieved on the issue of financing EFA when the international community affirmed: “that no country seriously committed to education for all with be thwarted in their achievement of his goal by a lack of resources.”

2. Since then there have been some encouraging developments. Aid to basic education rose from $1.7 billion in 2000 to $4.4 billion in 2004, (though it has since dropped to $3 billion). A greater share of aid now goes to low-income countries. The creation of the EFA Fast-Track Initiative (2002) the Monterrey Convention on Financing For Development (2002) and the Paris Declaration on Aid Effectiveness (2005) have all helped – as did the 2005 G8 Summit which promised aid would increase by $50 billion per year by 2010. 

3. Yet 7 years on from the Dakar promise, aid is still not being mobilized at anything like the scale needed. Donors, especially the G8 nations, are not living up to their promises. The total annual financing gap for primary education remains at around $6 billion for primary education and $13 billion if all the EFA goals are to be realized by 2015. 

4. The EFA-FTI remains the only multi-lateral financing mechanism aimed at accelerating progress towards the EFA goals. Governance of the initiative has improved significantly. Civil society now holds three seats on the Steering Committee, and developing countries four. The FTI Catalytic Fund has been expanded and reformed. The 2007 G8 communique included a commitment to close the existing financing gap for FTI-endorsed countries ($500 million).

5. However, FTI has clearly not reached its potential as a major global response to the enduring education deficit.  Donors are not responding to FTI endorsement with sufficient additional aid. The full EFA agenda remains shockingly neglected (with almost no investment in adult literacy). Insufficient efforts have been made to support fragile states, or children in conflict and the hard-to-reach circumstances, such as child laborers and disabled children. The major expenditure for education – the teacher salary budget – is still largely ignored by FTI donors.

In the light of this situation GCE resolves to: 

6. Prioritise campaigning and lobbying on aid towards G8 and EU Heads of State, development and finance ministers to hold them accountable for promises repeatedly made and not yet fulfilled. 

7. Utilise our strengthened position within the FTI Steering Committee to call for reform of FTI processes demanding:

· FTI Co-chairs to take on an active advocacy role vis-à-vis G8 leaders

· The FTI Partners meeting in 2008 to adopt a clear and public position that Education For All plans (including adult literacy and early childhood education) are actively encouraged and will be supported;

· Establishment of a replenishment mechanism for the Catalytic Fund so that donors can signal ex-ante support on an annual basis;

· A guarantee that the rights of children in fragile states will be prioritized over bureaucratic and political concerns, and benefit from FTI support, for example, through UNICEF programme for countries affected by conflict and fragility

· Generation of revised financing estimates taking into account the costs of reaching the last 10-15% of marginalized and excluded children. 

· FTI partners engage with the IMF to address the contradictions between IMF policies and achievement of EFA goals.

8. Consider withdrawing from the FTI Partnership and Steering Committee if no progress has been made by the time of the 2008 Partners meeting, based on clear criteria of progress (or lack of) and reserving the option of possible re-engagement if criteria are met

9. Strengthen our understanding of country-based processes and the impact of FTI specifically and aid in general, through research and joint working between country coalitions in North and South.
Following a proposal the World Assembly agreed to move the motion on the Middle East higher up the order because it contained items that could only be determined by the World Assembly whereas the other issues could be resolved by the GCE Board. 
After several debates and amendments the following motion on GCE and the Middle East Region was agreed.

Resolution C on GCE and the Middle East Region
GCE recognizes that: 

1. There are substantial EFA challenges in Middle East 

2. The Middle East is a region that should not go ignored in the drive to achieve Education for All. Issues faced by these countries include:

· Quality education 

· Gender equality in education

· Inclusivity in education

· Appropriate content in education

· In some low-income countries, such as Yemen, access remains a problem

3. All of these issues mean that a strong, cohesive and purposeful civil society movement on EFA at regional level is highly desirable. GCE, either through the Secretariat or ANCEFA, has existing relationships with organizations and/or coalitions in Egypt, Morocco, Lebanon, Palestine and Israel. These actors would benefit from regional knowledge-sharing and political solidarity. In turn, GCE would benefit from greater insight into challenges facing the region and from the undoubted energy and political analysis within these and the other countries in the region.

The World Assembly calls on GCE to: 

4. Adopt Arabic as the fourth official language of the GCE, ensuring if funding is found that the GCE materials, publications and website are available in Arabic : 

5. Work with ASPBAE and ANCEFA to support emergent national coalitions in education in the Middle East and North Africa region

6. Create a Middle East regional post on the GCE Board (to be an observer post until the constitution can be changed).

7. Support an annual Middle East regional meeting and the establishment of broad based education coalitions at the national level.

The time for the MOTIONS session ran out before all of the motions were discussed. Elie Jouen indicated that these undiscussed motions and amendments would now be passed to the incoming GCE Board to consider. If agreed by the GCE Board they would become GCE policy, but that if there any contradictions with policy from previous World Assemblies then the older policy would stand.
The motions passed to the GCE Board to consider were:

P – The Financing of Education in Conflict Affected Countries and Fragile States (was contested but not anymore)

J – Teacher Unions and NGOs

X  - Education and Development

M (&Q) – Violence in Schools

T – Gender Equality in Education

K – Civil Society Education Funds

N – Strategic Role of Educators

Z – Teacher Management

R – Provision of Education in Emergencies

G – Social Monitoring and democratic management of public policies for education

O – HIV and education

Y – Human Rights Education

I – International Policy Architecture for Education

L – Public Private Partnerships 

Session 8 – GCE Financial Report and 2008-2010 Budget

Daniel Cara (General Co-ordinator of the Brazilian Campaign on the Right to Education and GCE Board Member) chaired the session. Yunus Dhoda (GCE Finanace and Amdinistraiton Manager) and Owain James (GCE Global Co-ordinator) presented the GCE Audited Accounts to the World Assembly.
 Several questions were raised and it was requested that for the next World Assembly the GCE Board should investigate if there were any advantages to having the accounts audited to international conventions rather than the conventions within South Africa.   The GCE World Assembly formally adopted the audited accounts for 2005 and 2006 and approved the financial report for 2007.

The 2008-2010 budget was presented for information
Session 9 – Elections 
The World Assembly divided up into the constituent groups to hold the elections to the GCE Board.

The results of the GCE Board elections were: Kailash Satyarthi (GCE President & Global March Against Chlid Labour), Assibi Napoe (GCE Chair & Education International), Camilla Crosso (GCE Vice President & CLADE), Maria Kahn (GCE Vice Chair & ASPBAE), Matar Baldeh (Gambia EFA Net), Edicio dela Torre (Philippines ENET), Elie Jouen (Global March Against Child Labour), Daniel Cara (Brazilian CDE), Gaston De La Haye (Education International), David Archer (Action Aid International), Imad Sabi (Oxfam International), Gorgui Sow (ANCEFA), Helga Hjetland (Norway's Union of Education). 

Session 10 – Closing Session 
The three days finished with a closing ceremony, a thanks and farewell to the leaving board members, including Rasheda Choudhury, of CAMPE, who has become the Minister of Education, and Women and Children's Affairs in Bangladesh, as well as Solly Mabusela from SADTU, Cleophas Mally from Global March against Child Labour, Nelida Cespedes from CEAAL. 

Thanks were paid to all the staff and volunteers of the Brazilian Campaign for the Right to Education and the GCE Secretariat for all their work to make the World Assembly a success. Particular thanks were also paid to Elie Jouen the inaugural Chair of GCE who was stepping down at the end of the World Assembly. 

The meeting concluded with a renewed call to action by all members in the struggle to achieve Education for All. 
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