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GCE WORLD ASSEMBLY 2008

Resolution A on:

The Quality of Education

Since Jomtien 1990 the world has achieved visible progress in bringing children to schools. School fees have been abolished in a number of countries, ensuring access has become a global agenda and universal primary education has taken its due place in national and international plans around the globe. But “learner outcome” vis-a-vis quality education still remains a major concern, and positive learning experiences are denied to many learners. The causes of this are due to inflexibly managed education systems and lack of resourcing for the key supports needed to deliver education of a good standard. 

Those most likely to be denied positive learning outcomes experience irrelevant and inaccessible curricula and languages of instruction, inflexible modes of delivering education and lack of access to learning materials. 

Further noting that quality, free, public education for all is a pivotal demand of the GCE

The Global Campaign for Education (GCE) recognises that: 

1. Defining quality public education is complex because it affects different levels of learning in various contexts.  It has become urgent for the GCE to boldly define what quality education is. The GCE should always talk about quality education.
2. Learning should lie at the heart of educational processes and interventions, and indicators, criteria and measures should focus on it. Centrality of learning should be reflected in relevance of curricula, learning environments, valuing mother-tongue as a language of instruction, without excluding the other official languages() of the country learning assessment, teacher education training and support, and competency measurement. 
3. Education should be relevant, age appropriate, participatory, flexible, inclusive, protective and human rights-based in order to deliver quality learning outcomes to the full range of learners. 

4. A curriculum is needed that sets the standard of competencies in the key areas of learning targeted for diverse groups of learners ; and that is relevant for acquiring the essential learning tools that are critical in continuing to acquire higher levels of skills, abilities and knowledge;

5. Teachers need to be trained in active teaching-learning with hands-on experience in effective learning environments in order to deliver quality learning. This training should build teachers’ capacities to maximise learning outcomes for a diverse range of learners. However, only a quarter out of 100 developing countries provided some pedagogical training to all or almost all primary teachers in 2002

6. Where teachers are trained, their ability to promote quality learning can be constrained through issues such as class size, lack of materials and inflexible or inappropriate curricula. Moreover, if quality training is not extended to include school administrators and others in positions of governance in the education system, change may be impeded.
7. Low / no cost resources developed by teachers are important as is the availability of wide selection of attractive, interesting and developmentally appropriate reading materials

8. Any access, equity and inclusiveness strategy should highlight the importance of early childhood care and development so that every child regardless of sex, ability and background is able to have the best and finest learning experience at school, which in itself should take care of these concerns. 

In view of the above the GCE calls for; 

9. GCE to create a working group to develop a definition of quality education for all learners.

10. The GCE creates the space for all members to contribute their thinking on the issue to the working group

11. Terms of reference and timeframes are presented to the working group enabling them to return their definition to the prevent conference for adoption.

12. Sustained investment in pre- and in-service training of teachers which concentrates on relevant, accessible and participatory and valuing mother-tongue teaching as a language of instruction, focused on the diverse needs and characteristics of learners.
13. Increased focus among education authorities on developing teaching career structures and exam assessment systems. Teachers who contribute to improving learning achievement for all learners and supporting the most marginalized should be recognized and rewarded. (option 2)  

14. The development of quality indicators for all EFA goals and the continual monitoring of quality;

15. The promotion of a learning environment that is conducive to quality education

16. The UN and donors to revise ‘efficiency’ indicators in education programming to they include ‘learner achievement’ in the key areas of competencies as the principal indicator. Analysis of ‘quality’ should highlight “learner achievement” in addition to ‘completion’ of the learning cycle; and should highlight changes in learner achievement for particularly marginalised groups.

17. Continual advocacy by civil society for the improvement of alternative methods of delivery within an overall unitary public education system;

18. The establishment of formal consultation among teacher unions, civil society organisations and social movements, and their governments in the entire EFA process at school, district, provincial, local and national levels;
19. Members of historically marginalised groups excluded and discriminated against such as indigenous people, women, disabled people and members of ethnic minorities to be actively encouraged into the teaching profession. In this way they can act as role models for learners who are vulnerable to marginalisation and bring their particular personal and social knowledge to enrich the education system as a whole. 
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Resolution B on:

Hard to Reach Children

1. Children who do not go to school are children living in conditions of poverty, socio-cultural marginalisation, geographic isolation, racial and/or gender bias. Amongst others, hard-to-reach children include girls, children living with conflict/fragile states (who account for half the world’s out of school children), children with disabilities, the rural poor, orphans and vulnerable children and working children (one in seven of the world’s children are involved in child labour – accounting for 218 million children), child victims of disaster both man-made and natural. Their exclusion from education is simply one more manifestation of a web of rights violations. Without access to good quality education, children are denied the opportunity to acquire knowledge, capabilities and self-confidence necessary to act on their own behalf in changing the circumstances which are excluding them. 

2. Education remains a basic human right, whatever the circumstances, even during conflict. More than any other circumstance, conflict makes the case for providing appropriate educational responses to the needs of children and youth at risk and exposes the dangers of neglect. Quality education seeks to promote peace and tolerance, enhances options and opportunities for employment, and also elevates the living standards thus reducing child labour and poverty. For children caught in conflict, school forms an essential psychological intervention, a critically important step on the road to recovery from the trauma of violence and destruction. Education for children whose lives have been affected by war is a vital protective measure and thus, peace education is an important aspect of overall education that plays a crucial role during conflict. 

GCE believes that:

3. The age of completing compulsory education and the minimum age of employment must correspond with each other in the national laws and international conventions. 

4. Education must be equally accessible to all children at the age of their initial enrolment as a preventative measure against children entering work at an early age, especially giving consideration that girls who miss out on the opportunity to start primary education at their appropriate age and fall into child labour, are very unlikely to enroll in school later on. 
5. Specific measures are needed to enable girls, disabled children, those affected by HIV/AIDS and children in special circumstances, such as indigenous people or nomadic people, to access free quality and compulsory public education. 

6. Special measures are urgently needed to promote good quality education for children affected by violence, armed conflicts, wars, insurgencies, especially for children living in fragile states and children affected by emergencies.

7. The employment and recruitment of children in any aspect of combat should be eliminated and the disarmament, demobilisation, rehabilitation and reintegration (DDRR) of child soldiers should be prioritised. 

GCE calls on 

8. National governments to ratify ILO Convention 138 on the Minimum Age of Employment, which stipulates that the permissible age of entry into employment ‘shall not be less than the age of completion of compulsory schooling and, in any case, shall not be less than 15 years”.

9. National governments to acknowledge understand and assess the problem by: identification of target groups and individuals; categorisation or classification; and participatory mapping of such target groups.

10. National governments and international agencies to improve policy coherence and inter-linkages across government to deliver a more comprehensive and inclusive education policy in partnership with civil society, such that treaties, convention and protocols can be legislated and implemented.

11. National governments, international agencies and civil society to learn from best practice and innovation to ensure that specific and targeted measures/policies are implemented to increase access to quality education for hardest-to-reach children. 

12. The international community to revise cost estimates of overall and external financing requirements, to include provision for programmes proven to have a positive impact on the demand for education from marginalised communities: abolition of user fees (including financing the expansion of capacity needed to cope with extra demand); mid-day meals, cash transfers, scholarship and other incentives for the poor and marginalised; special facilities in schools for children with disabilities; provision of separate sanitary facilities for girls. 

13. The Fast-Track Initiative to adapt and expand its ambition to ensure that plans submitted for endorsement do truly address the rights of all – not just the expansion of access for the majority, including children in fragile states. 

14. National governments, donors, international agencies and civil society to take urgent and targeted action to ensure  children affected by violence, disaster (man-made and natural), all forms of child labour, emergencies and other hard to reach children have access to mainstream quality education and promote integration of hard to reach children in mainstream education systems. 

15. National governments, donors, international agencies and civil society should acknowledge that all forms of child labor should be seen as a violation of the child’s right to a free compulsory full-time formal education. 
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Resolution C on:

GCE and the Middle East Region

GCE recognizes that: 

1. There are substantial EFA challenges in Middle East 

2. The Middle East is a region that should not go ignored in the drive to achieve Education for All. Issues faced by these countries include:

· Quality education 

· Gender equality in education

· Inclusivity in education

· Appropriate content in education

· In some low-income countries, such as Yemen, access remains a problem

3. All of these issues mean that a strong, cohesive and purposeful civil society movement on EFA at regional level is highly desirable. GCE, either through the Secretariat or ANCEFA, has existing relationships with organizations and/or coalitions in Egypt, Morocco, Lebanon, Palestine and Israel. These actors would benefit from regional knowledge-sharing and political solidarity. In turn, GCE would benefit from greater insight into challenges facing the region and from the undoubted energy and political analysis within these and the other countries in the region.

The World Assembly calls on GCE to: 

4. Adopt Arabic as the fourth official language of the GCE, ensuring if funding is found that the GCE materials, publications and website are available in Arabic : 
5. Work with ASPBAE and ANCEFA to support emergent national coalitions in education in the Middle East and North Africa region

6. Create a Middle East regional post on the GCE Board (to be an observer post until the constitution can be changed).

7. Support an annual Middle East regional meeting and the establishment of broad based education coalitions at the national level.
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Resolution D on:

Youth and Adult Literacy, and lifelong learning

GCE recognises that: 

1. Official estimates state that 781 million adults are illiterate in the world, two-thirds of them women. In reality, this figure is likely to be much higher – and even more adults are unable to read or write well enough to function effectively in society, with women especially disadvantaged. Yet literacy, adult and youth education and lifelong learning are fundamental human rights. Moreover, their realisation that enables people to access and secure many other rights for individual development and the achievement of full citizenship, especially the right of women to comprehensive non-discriminatory and inclusive education. In recognition of this, achievement of literacy has been affirmed in the Dakar Framework for Action in 2000 as one of the EFA goals (i.e. Adult illiteracy should be halved by 2015)
2. Relevance of education is a key issue for all learners and all communities who have their systems of learning, people with special needs and those in the conflict and disaster situations. These groups demand that their learning needs and systems be recognised and supported by government to meet EFA Goal 3 which requires dedicated and innovative educators who have organising, research networking and education capabilities. Their role is not only to help in the cognitive development of learners, but more importantly in the enhancement of literacy skills towards productivity and citizenship. At same time, the goal of the educator is both to assist in the developing the full potential of individuals and their community.

3. In 2005 the Global Campaign for Education published “Writing the Wrongs: International Benchmarks on Adult Literacy” based on the largest ever survey of successful literacy programmes across 35 countries. This report laid out 12 simple benchmarks. In summary these include:
· A definition that links literacy to the development of active citizenship, improved health and livelihoods, and gender equality. 

· Literacy should be seen as a continuous process. There are no magic lines to cross from illiteracy into literacy. 

· Governments have the lead responsibility and need to ensure cooperation with civil society organisations and all relevant ministries, decentralizing budgets and decision making.
· Facilitators should be paid and should be local people who receive substantial initial training, regular refresher training and have access to professional development. Community educators or facilitators to receive substantial initial training and regular trainings, and proper compensation for their work, at least the minimum wage of a primary school teacher. Equally important, governments should put in place a framework for the professional development of the adult literacy sector, including for trainers/facilitators with full opportunities for facilitators across the country to access this development program through, for example, distance education. 

· Learners should be given an active choice about the language in which they learn and are to be tested for literacy and a wide range of participatory methods should be used.

· Governments should take responsibility to stimulate a literate environment which promotes defense of human rights and works against discrimination on grounds of gender, ethnicity, age, sexual preference or religious/cultural beliefs

· A good quality literacy programme is likely to cost between US$50 and US$100 per learner per year for three years.

· Governments should dedicate at least 3% of their national education sector budgets to adult literacy programmes.

In order to take forward the adult literacy agenda, and to promote the fulfillment of international conventions recognizing the right to literacy, adult education and lifelong learning, GCE calls for:

4. Acknowledgement of the importance of literacy, adult education and lifelong learning to enable people to exercise full citizenship, to achieve gender equality, to eradicate poverty, to fight inequality, exclusion and all kinds of discrimination and as a crucial element not currently included in poverty reduction strategies such as the MDGs

5. All actors to recognize and work with an expanded and globally comparable definition of literacy, youth and adult education, and lifelong learning

6. All actors to institute special measures and undertake gender-responsive adult literacy programmes for women and other discriminated groups.

7. Governments to develop enhanced national literacy surveys based on improved assessment techniques rather than flawed self-reporting to generate more accurate statistics that show the real scale of the challenge and seek to change simplistic conceptions. But this should not exclude literacy components of existing census or household survey.  

8. New national dossiers to be collated by CSOs in collaboration with UN and government on the benefits of adult literacy - including political, social, economic, cultural and personal benefits that come from adult literacy, and the link between parents’ literacy and children’s education.

9. Renewed national dialogue on literacy policies and practices, using the International Benchmarks as a starting point to stimulate debate with diverse ministries, civil society organisations, communities, education coalitions etc.

10. The coalitions to campaign on the nationalisation / contextualisation of the international benchmarks in each country - to reflect diverse contexts / realities.

11. The inclusion of adult literacy in education sector plans and poverty reduction strategies, especially those submitted to the Fast Track Initiative (FTI). 

12. The Fast Track Initiative and all bilateral / multilateral donors to explicitly confirm that they will support national education plans that include adult literacy and to consider debt relief and debt swap for adult literacy.

13. Recognition of adult literacy as the “invisible glue” presently missing from national development strategies which seek to reduce poverty or achieve the MDGs.

14. Governments to act on the understanding that effective adult literacy programmes require a significant increase in funding and sustained investment from core government budgets – but that the costs of illiteracy are much higher.

15. The United Nations Literacy Decade (UNLD), CONFINTEA VI and UNESCO’s Literacy for Empowerment initiative (LIFE) to promote the use of the international benchmarks for the purposes of planning and designing quality literacy programmes in the national context.

16. CSOs, researchers and academic institutes to initiate and support new strategic research and regular evaluations and continuous monitoring on the impact of adult literacy and youth and adult education on wider development goals. Education Watch can also play a significant role.

17. All GCE members to play a vigilant role in facilitating synchronised action towards adult literacy goals. The GCE Board to ensure that adult literacy and youth and adult education are core parts of the international advocacy agenda and Global Action Week activities - and that specific initiatives are planned with GCE members at nationally appropriate moments and on each International Literacy Day (Sept 8th).

18. The GCE should monitor the progress of CONFINTEA VI process at the national, regional and global levels to ensure that the political positions do not slide back from the advances made in the CONFINTEA V meeting which took place in Hamburg in 1997. 

19. The central theme of Global Action Week in April 2009 should be Youth and adult education taking in to account the CONFINTEA VI in Brazil would be soon afterwards. 
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Resolution E on:

The International Monetary Fund

GCE recognizes that: 

1. Quality teachers are the key ingredient to quality education. Yet many countries are experiencing a severe teacher shortage. More than 18 million teachers are required worldwide to ensure children learn in classrooms of no more than 40 students to one teacher. To hire and train these teachers will require a massive increase in investment by both donor agencies and governments if we are to meet the 2015 goals. 

2. Unfortunately many governments will not be able to spend more on teachers owing to the conditionalities affecting the “public sector wage bill” imposed by the International Monetary Fund (IMF). These conditionalities are either placed directly on the wage bill by the IMF capping the number of civil servants the Government can hire, or indirectly by setting restrictive inflation and borrowing targets that limit overall public spending, including spending on teachers’ wages. 

3. As a result of the IMF’s policies, governments are holding down teacher salaries (to levels below the poverty line), tolerating large class sizes (over 100 children per teacher) or hiring untrained teachers (who are paid less and have few if any rights). Lacking qualification and training, these para-teachers are not able to provide a good quality education to children. 

4. Campaigning by the GCE and its members (see Confronting the Contradictions, ActionAid 2007) has led to some successes in challenging the IMF. For example in 2007 the IMF promised to limit the use of directly imposed public sector wage bill ceilings. However, this is not enough. Whilst the IMF sets restrictive macro-economic policies, many Ministers of Finance will have to impose public sector wage bill caps themselves. Alternative macro-economic policies that could allow for greater investment in education are being ignored. 

5. Whilst these restrictive macro-economic policies are in place, increases in aid to education can make little impact. A recent IMF Independent Evaluation Office report showed that up to 85% of aid money was diverted into building up national reserves where countries failed to hit inflation targets under 5%. 

6. Given this reality the GCE commits itself to put challenging the IMF on the top of its international campaigning and lobbying agenda. It also calls on all its members to maintain (and add to) the pressure on the IMF and on Ministries of Finance in each country. 

Specifically GCE calls on governments to take the following actions:

7. Ministers of Finance should seize back control of economic policy from the IMF,  focusing their efforts on achieving national development goals (including education) and setting macro-economic policies that will facilitate rather than obstruct this.

8. Ministries of Education and Finance must do long term workforce planning and make adequate investment for hiring enough trained teachers to ensure everywhere and at any time, a pupil teacher ratio of 35:1 by 2015 as a maximum standard.  

GCE calls on the IMF to take the following actions: 

9. The IMF must clearly indicate in which countries, how, and when it will stop imposing wage ceilings.

10. The IMF must work with governments to promote alternative macroeconomic policies that support the scaling up of spending on education, especially on teachers.

11. The IMF should work with the FTI to agree mechanisms that will allow governments to treat aid for education as long term and predictable.

GCE calls on the International Community to take the following actions:

12. Donors should stand up against the IMF, exposing situations where IMF policies are undermining spending on education.

13. Donors should provide long term aid commitments for education so that aid money can be spent on employing more teachers.

14. The EFA GMR should systematically track the impact of IMF policies on education.
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Resolution F on:

The Abolition of All Fees and Charges for Education

GCE recognizes that:

1. School fees and other charges are keeping children out of the classroom and many of these are the most vulnerable children of our societies.

2. Fees represent approximately 20% of all education spending, and as much as 30% in Africa. Fees for text-books or compulsory uniforms exist in about half of the countries and tuition fees are collected in almost 40% of countries.

3. User fees have gained attention in recent years as a policy issue, in part because progress toward achieving universal primary education has intensified the focus on enrolling the remaining out-of- school population.

4. When Malawi abolished tuition fees in 1994, enrolment increased about 51%. A similar decision in Uganda in 1996 led to a 70% increase in enrollments. Following the elimination of school fees in Cameroun in 1999, the primary gross enrollment rate went from 88% to 100%. Tanzania saw an even greater response; when it abolished fees in 2001, the net primary enrollment rate soared from 57% to 85% in one year. And when Kenya eliminated fees the following years, 1.2 million additional students entered primary schools.

5. Free schooling may be the single most important policy measure that has had a dramatic, transforming impact on school enrolment so far. It unleashes latent demand for education and encourages children from disadvantaged backgrounds to participate.

In light of the above, GCE resolves to: 

6. Continue to vigorously campaign against the imposition of all fees and charges in education, including informal fees and charges that continue after the legal abolition of fees

7. Renew its support to “The School Fee Abolition Initiative (SFAI)” initiated by UNICEF and the World Bank as one of the “Bold Initiatives” aiming to make a breakthrough in access to basic education and significantly scaling up progress to meet the MDGs and EFA targets in the next decade.

8. Link advocacy for abolition of fees and charges for education to advocacy on domestic and external resource mobilization, especially with regard to countries’ ability to respond to increased demand without compromising quality.

9. Lobby governments to ensure introduction of free education is properly planned to ensure quality is not compromised. 
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Resolution G on:

Social monitoring and democratic management of public policies for education
GCE recognizes that: 

1. In recent years, mechanisms of social participation and monitoring of public management have been created, both at the level of municipalities, provinces, national and international levels.

2. In terms of educational policies, to be complete, the mechanisms of social monitoring and participation must start within the schools. In doing so, educational professionals, pupils, parents and members of community should access decision-making spaces.

3. On the local, provincial and national governmental spheres, it is indispensable to set up committees to monitor public policies. It is equally important to define goals of public funding and management to warranty the access of every citizen to quality public education. Only with clear goals can civil society properly evaluate if the government is accomplishing their responsibilities towards quality education for all.

4. In terms of public funding for education, mechanisms of social monitoring and participation must be backed up on a legal basis to guarantee the accountability of public spending on education. A possibility is to state in the law an index of the cost of quality education per student. This index should state how much needs to be invested per student a year to offer a minimum pattern of quality education, based on infra-structure, materials, training and salaries of teachers and other professionals, etc.  

5. Open spaces and channels for the participation of teachers unions and NGOs are needed also at the international level to influence the discussion and writing of agreements and treaties about the management of public education policies. The exclusive presence of governments in these processes means documents with no real commitment and practical sense.
The World Assembly calls upon the GCE to:

6. Encourage its national and regional coalitions to push local, provincial and national governments to set up mechanisms that ensure transparency and participation within schools and at all levels of education systems.
7. Encourage its national and regional coalitions to push local, provincial and national governments to set up easy ways to allow civil society to monitor the effectiveness of public policies in education and public spending in this area.

8. Encourage its national and regional coalitions to run participatory processes to set up an index on the cost and meaning of quality education per student for local, provincial and national levels.

9. Influence the way international agreements and treaties are prepared, mainly those produced by UN and World Bank, ensuring mechanisms of participation for teacher unions and NGOs in such processes.

10. To put pressure on meetings and conferences of education ministers so that they make good on their commitments which they have repeatedly announced in official declarations over at least two decades, to promote mechanisms of coordination around education policies and to develop strategic agreements between governments and civil society. 
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Resolution H on:

External Financing of Education for All and the EFA Fast Track Initiative

GCE recognizes that:

1. At the 2000 World Conference on Education in Dakar, a crucial breakthrough was achieved on the issue of financing EFA when the international community affirmed: “that no country seriously committed to education for all with be thwarted in their achievement of his goal by a lack of resources.” 

2. Since then there have been some encouraging developments. Aid to basic education rose from $1.7 billion in 2000 to $4.4 billion in 2004, (though it has since dropped to $3 billion). A greater share of aid now goes to low-income countries. The creation of the EFA Fast-Track Initiative (2002) the Monterrey Convention on Financing For Development (2002) and the Paris Declaration on Aid Effectiveness (2005) have all helped – as did the 2005 G8 Summit which promised aid would increase by $50 billion per year by 2010. 

3. Yet 7 years on from the Dakar promise, aid is still not being mobilized at anything like the scale needed. Donors, especially the G8 nations, are not living up to their promises. The total annual financing gap for primary education remains at around $6 billion for primary education and $13 billion if all the EFA goals are to be realized by 2015. 

4. The EFA-FTI remains the only multi-lateral financing mechanism aimed at accelerating progress towards the EFA goals. Governance of the initiative has improved significantly. Civil society now holds three seats on the Steering Committee, and developing countries four. The FTI Catalytic Fund has been expanded and reformed. The 2007 G8 communique included a commitment to close the existing financing gap for FTI-endorsed countries ($500 million).

5. However, FTI has clearly not reached its potential as a major global response to the enduring education deficit.  Donors are not responding to FTI endorsement with sufficient additional aid. The full EFA agenda remains shockingly neglected (with almost no investment in adult literacy). Insufficient efforts have been made to support fragile states, or children in conflict and the hard-to-reach circumstances, such as child laborers and disabled children. The major expenditure for education – the teacher salary budget – is still largely ignored by FTI donors.

In the light of this situation GCE resolves to: 

6. Prioritise campaigning and lobbying on aid towards G8 and EU Heads of State, development and finance ministers to hold them accountable for promises repeatedly made and not yet fulfilled. 

7. Utilise our strengthened position within the FTI Steering Committee to call for reform of FTI processes demanding: 

· FTI Co-chairs to take on an active advocacy role vis-à-vis G8 leaders

· The FTI Partners meeting in 2008 to adopt a clear and public position that Education For All plans (including adult literacy and early childhood education) are actively encouraged and will be supported;

· Establishment of a replenishment mechanism for the Catalytic Fund so that donors can signal ex-ante support on an annual basis;

· A guarantee that the rights of children in fragile states will be prioritized over bureaucratic and political concerns, and benefit from FTI support, for example, through UNICEF programme for countries affected by conflict and fragility

· Generation of revised financing estimates taking into account the costs of reaching the last 10-15% of marginalized and excluded children. 

· FTI partners engage with the IMF to address the contradictions between IMF policies and achievement of EFA goals.

8. Consider withdrawing from the FTI Partnership and Steering Committee if no progress has been made by the time of the 2008 Partners meeting, based on clear criteria of progress (or lack of) and reserving the option of possible re-engagement if criteria are met

9. Strengthen our understanding of country-based processes and the impact of FTI specifically and aid in general, through research and joint working between country coalitions in North and South.
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Resolution J on:

Teacher Unions and NGOs

1. Quality teachers are essential to quality education - but this self-evident requirement is being undermined.  Neo-liberal policies put governments under massive pressure to limit wage bills. Governments respond by either:

· imposing wage freezes or

· imposing recruitment freezes (and accepting large class sizes), or 

· introducing contract-teachers (who can be hired and fired at will)  or

· bringing non-professionals into the workforce (with low qualifications and low salaries) 

In many cases these low cost, cheap-labour policies are being actively advocated (sometimes officially, sometimes unofficially) by donors, most notably the World Bank. 

2. It is a fact that some Non Formal Education Centres or Community schools recruit local people as untrained, contract or para teachers, without a clear right to, and plan for, how they should obtain a full teacher training within an agreed number of years. Governments, under financial pressure, have seized on these examples to justify recruiting non-professionals into the formal education system. 

3. This situation has led to:

· Distrust between unions and NGOs

· The creation of a parallel and informal labour market that undermines the status of professional teachers

· The division of the teaching population and consequently the weakening of the capacity of teachers unions to engage in effective collective bargaining at national level

· Deterioration in the quality of education and the integrity of the public education system

These sensitive issues need to be addressed directly and resolved if we want to build really strong national coalitions/campaigns.

4. To date the links between NGOs and unions in education coalitions at national level have often been relatively superficial. Many national coalitions are dominated by NGOs and tensions and mistrust continues. There are also cultural differences in the ways in which unions and NGOs work. There are different capacities and different approaches. Whilst there is a level of cooperation achieved around key moments like the GCE Global Week of Action these connections have often not endured through the year. 

Understanding this context, the GCE calls for:

5.  Unions and NGOs to recognize that the fight for achieving quality public education for all will depend on building deeper partnerships and overcoming the historic distrust between unions and NGOs

6.  NGOs to stop running non-formal education programmes employing non-professional teachers and to start speaking out against the creation of parallel systems or the employment of non-professionals by governments.

7.  NGO to recognise that the teacher union movement is changing as unions take on  expanded roles of and engage with a wider agenda

8. Unions to recognise that not all NGOs are the same - and to reach out actively to those NGOs who work within a rights based framework and are committed to achieving quality public education for all

9. Unions and NGOs to work together to strengthen national education coalitions, building on our mutually reinforcing strengths. 

10. Unions and NGOs to work together on the issue of non-professional teachers, based around the following core positions:

· There should be no more recruitment of non-professional teachers; Government should be the employers of all teachers in the public education system;

· Governments should undertake workforce planning from now to 2015;

· Governments should invest in significantly expanding teacher training facilities to ensure that sufficient numbers of professional teachers are trained.

· In situations of unexpected or rapid expansion emergency measures may be taken by governments (in consultation with unions) to bring in a temporary new cadre who should be given accelerated opportunities for full professionalisation within five years. 

· Teacher unions should actively encourage existing non-professional teachers to become members and should support their demands for training / development.
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Resolution K on:

National Civil Society Education Funds

1. Since the World Education Forum in Dakar in 2000 there has been a dramatic rise of civil society advocacy work on education across Africa, Asia and Latin America. National education coalitions have emerged in dozens of countries, linking NGOs, teacher unions, parent groups, students, faith based groups, activists and social movements. The coalitions act as national platforms, bringing together diverse voices from across society, to hold their governments to account for delivering on Education For All (EFA). Dramatic progress has been seen in demystifying education budgets, monitoring the implementation of policies, promoting gender equality in education and stimulating public debate, including in the media and with parliamentarians. Coalitions have played a key role in securing major gains such as the abolition of user fees, leading to the enrolment of millions of children in school for the first time.  

2. However, there is an urgent need to ensure that this work can be effectively and sustainably funded. The GCE Board and secretariat have supported the concept of National Civil Society Education Fund. This motion seeks the formal support of the full Congress for this concept.

3. National Civil Society Education Funds will contribute to the achievement of EFA by supporting civil society organisations to participate in the formulation, implementation and monitoring of national education plans, as agreed in Dakar in 2000. They will provide strategic grants and capacity building to strengthen the education advocacy work of civil society organisations committed to EFA. National CSEFs will be run to the highest standards of transparency by inter-agency boards. They will be accountable, nationally owned, effective and efficient.

4. It is proposed that funding for CSEFs comes from an automatic trigger of 3% additional funding every time bilateral or multilateral donors provide sector-wide support for a national government’s education plan. Other donors such as foundations and international NGOs may also support such CSEFs
5. The national CSEFs will focus on funding education advocacy work, as articulated in the Dakar framework for Action:

· enabling civil society to help “mobilise strong national political commitment to education, develop national action plans and enhance investment”
· facilitating the “engagement and participation of civil society in the formulation, implementation and monitoring of strategies for educational development 
This work is hard to fund. CSEFs should therefore focus explicitly on such work and not on funding service delivery.

6. Members of the board of a national CSEF should sit as individuals but should come from a range of constituencies including NGOs, coalitions, teacher unions, child labour activists, social movements, prominent individuals etc

7. The National CSEF should seek endorsement from a wide cross section of national civil society – to ensure that it is credible. The CSEF would be run to the highest standards, being fully transparent. 

8. CSEFs should employ an small implementing team (perhaps up to five people) to promote the fund, receive and process proposals, communication decisions, ensure sound financial management  and reporting, compile evaluations, identify capacity needs etc.
9.  GCE calls on its members to fully support the concept of CSEFs, recognising that it is dangerous for national education coalitions themselves to become large scale fund managers, channelling resources to their members.  Managing funds can undermine the political voice of national coalitions.

10. GCE calls on bilateral and multilateral donors to agree to support national CSEFs. We call on headquarters offices of donors to agree to pledge an additional 3% of funding every time they support an education sector plan of a national government.
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Resolution L on:

Public-Private Partnerships

GCE adopts the following: 

1. Affirms that the provision of public education is the responsibility of public authorities, which are accountable to the community through democratic governance structures and which mandates them to determine education policy and principles and the regulatory framework within which the education institutions operate.

2. Notes that the increasing use of public-private partnerships in the public education sector has potential negative consequences for access to, and the democratic control and quality of, public education.

3. Notes that public-private partnerships may be appealing when initiated as a means of supplementing scarce or non-existent public financial resources if they are set within clearly defined educational goals. But at the same time public-private partnerships carry with them the risk of reductions in governments’ investment in public education services, and may promote the privatisation and the commercialisation of education.

4. Emphasises that the social partners must be consulted by the public authorities whenever it is proposed to use public-private partnerships in the public education sector.
5. Public and private associations must be supervised by governments and must be guided by the same criteria as public education, that is: the service must be for the common good, open to all without economic, racial, religions or any other limitation and must ensure equality of opportunity for everyone, especially for those who need it all. 
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Resolution M on:

Violence in Schools

1. The issue of violence in schools manifests itself in several ways. Violence in school occurs in many ways.  The most common ones in schools in developing world The most common one being pupil to pupil violence whilst, another observed type is teacher to pupil violence.  The third type of violence observed and the least frequent, is teacher to teacher violence.

2. When a child steals another’s lunch or keeps on intimidating the weaker students, he is known to be a bully. Bullying is the most visible and common type of school violence. Another possibility is that a child harasses another on the basis of his race, sex, disability, intellectual capacity, and/or sexual orientation.

3. Experts agree on at least one point: this violence cannot be pinned to a single cause. Instead, they point to complex patterns linked to family situations, socio-economic conditions and teaching methods. 

4. No violence against children is justifiable.
5. One of the first factors influencing the degree of violence in schools is the structure of the school. A private school is less likely to be subject to violence than a public one due to its class size. Greater human contact and a more personalised approach to teaching reduces violence. It is therefore important for the local and national authorities to increase resources for public schools in order to allow for smaller class sizes and a more human dimension to teaching. 

6. Another internal cause of violence in schools is the stress and pressure that the teaching staff is subject to – especially where schools are under-resourced. Teachers have complex demands and relationships including with pupils, their parents and other colleagues 

7. With respect to violence amongst pupils, a major inherent reason to violence is the model-based teaching methods, and the learning by success teaching model. This generates increased competition amongst students who then translate their linked frustrations through physical and non-physical acts of violence. 

8. There are several causes which are external to the schooling system but which affect violence levels in schools directly. The major causes are the overall social, political, and economic situation of a country. Then, the specific location of the school and the socio-economic status of the community it evolves in are influential to the degree of prevailing violence one can find in a school, whether it is amongst the teaching staff, towards the students, towards the teachers, or amongst students. Furthermore, equally important reasons for violence in schools are the family situations of the pupils and the influence of the entertainment industry to a certain extent. A pupil whose is experiencing domestic violence is more likely to translate what he/she sees happening at home into the school courtyards.  

9. On the global scale, violence in schools has linkages to the attainment of Education for All in 2015, and the Dakar Framework of Action. The sixth goal of the Dakar Framework of Action stipulates that all shall commit “to improving all aspects of the quality of education and ensuring excellence of all so that recognised and measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential life skills” (The Dakar Framework). 

10. In this decade for the promotion of a culture of peace and non-violence, it is important to comply with this Dakar Goal in order to ensure that the necessary non-violent life skills are acquired and respected by all children, staff, and management. Therefore again, the governments which have committed to these goals should make more resources available towards the significant reduction of violence in schools in order to retain and, in some cases, increase the quality of their education systems, and in order to promote a safe and conducive environment to learning, as schools ought to be. 
11. The issue of violence within schools manifests itself in several ways. This includes violent and humiliating discipline, physical, emotional, and sexual violence and harassment, and bullying.  The most common one being pupil to pupil violence whilst, another observed type is teacher to pupil violence and exploitation. The third type of violence observed. and the least frequent, is teacher to teacher violence. Another possibility is that a child harasses another on the basis of his race, sex, disability, intellectual capacity, and/or sexual orientation. 

12. In situations of conflict schools are often targeted for attack by armed groups and/or commandeered b security forces. Teachers and pupils are faced increased risk of violence and other human rights abuses on their route to school.

13. Experts agree on at least one point: this violence cannot be pinned to a single cause. Instead, they point to complex patterns linked to family situations, socio-economic conditions and teaching methods. There are several causes which are external to the schooling system but which affect violence levels in schools directly. The major causes are the overall social, political, and economic situation of a country. The specific location of the school and the socio-economic status of the community it evolves in are influential to the degree of prevailing violence one can find in a school. 

14. One of the first factors influencing the degree of violence within schools is the structure of the school. Greater human contact, smaller class sizes and a more personalised approach to teaching are likely to reduce violence. It is therefore important for local and national authorities to increase resources for schools in order to allow for smaller class sizes and a more human dimension to teaching. 

15. Another internal cause of violence in schools is the stress and pressure that the teaching staff is subject to – especially where schools are under-resourced. Teachers who lack information and support in using non-violent means of managing classes are more likely to apply traditional violent norms of discipline.

16. On the global scale, violence in schools has linkages to the attainment of Education for All in 2015, and the Dakar Framework of Action. The sixth goal of the Dakar Framework of Action stipulates that all shall commit “to improving all aspects of the quality of education and ensuring excellence of all so that recognised and measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential life skills” (The Dakar Framework). In this decade for the promotion of a culture of peace and non-violence, it is important to comply with this Dakar Goal in order to ensure that the necessary non-violent life skills are acquired and respected by all children, staff, and management. 

Therefore the GCE calls for: 

1. Governments which have committed to the above goals to make more resources available towards the significant reduction of violence in schools in order to retain and, in some cases, increase the quality of their education systems, and in order to promote a safe and conducive environment to learning. In particular:

2. Pre and in service training and capacity support and supervision mechanisms to implemented which provide teachers with skills in positive discipline.

3. Codes of conduct with legal status to be negotiated with teachers, children, school leadership and civil society organisations to ensure nonviolent, protective and nondiscriminatory education environments.

4. Governments to put concrete measures in place to protect schools under the IV Geneva Convention, Optional Protocols I and II.  
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Resolution N on:

The Strategic Role of Educators

The GCE World Assembly 

1. Affirms that universal access to all levels of education is a fundamental human right of all people throughout their lives and that the duty of public education is to meet this right;

2. Recognises that education is a key tool in combating poverty, in promoting peace, social justice, human rights, democracy, cultural diversity and environmental awareness; 

3. Recognises the increasing complexity of social and intercultural relations in society in the context of extensive human migration and the effects of economic globalization,;

4. Recognises that the students of today (as the workers of tomorrow) require higher levels of education and more complex skills in a competitive global labour market;

5. Emphasises the central role of educators in the promotion of Education For All (EFA) and the provision of high free public quality education;

6. Expresses the importance of the teaching profession having a high status not just for the sake of the quality of education, but also for the progress of societies as a whole;

7. Shares the concerns faced by teachers who are under pressures from governments and employers who want to alter the nature of their responsibilities and statutory qualifications;

8. Affirms the importance of professional and academic freedom for teachers, with the result that teaching is independent from any political, economic, ideological or religious influence;
9. Notes that the majority of teachers worldwide are women and that the gender gap remains substantial in terms of salaries, status and opportunities for professional development;

10. Underlines that qualified school employees or teaching assistants play an essential role in providing support for the teaching profession;
11. Notes that today, according to the latest UN figures, there are 60 million teachers worldwide, and that the world will need to recruit and train over 18 million teachers to achieve, by the year 2015;

12. Emphasizes that teachers should be trained in and receive their credentials from a higher education institution or its equivalent, and thus be recognised as having the status of professionals by public authorities, parents and students;

13. Notes the teaching profession’s principled opposition to the growing recruitment of insufficiently qualified teachers, which constitutes an unfortunate trend resulting from poor choices made by governments, often in response to World Bank or IMF directives;

14. Demands that in order to recruit and retain the best teachers, governments give priority to adequate salary, which must provide teachers with a reasonable standard of living for themselves and for their families. Governments must also focus on providing attractive working conditions including small class sizes, career paths and more opportunities for professional growth and development, financial and other incentives, and support systems for new teachers, such as mentoring programs. 

15. Demands that all education unions be enabled to negotiate collectively all of their terms and conditions of employment through collective bargaining systems in which the educators’ interests may be represented by their union; 

16. Opposes performance-related pay systems for educators which are frequently based on evaluations of students’ performance alone or factors outside of the educator’s control.

17. Demands fair pay for all educators and the elimination of any form of discrimination regarding working conditions or barriers to access to further education, continuous in-service training, and to positions of responsibility;

18. Demands that all governments pursue a policy to improve the position of duly qualified teaching assistants through pay incentives, professional recognition, career structure and initial and continuing vocational training in the various areas of their activity. Such a policy must be formulated in conjunction with trade unions in the development of civic education.
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Resolution O on:

HIV and AIDS and Education

GCE and several individual GCE members have been actively involved in work on education and HIV and AIDS. We recommend GCE members look at:

· ‘Deadly Inertia’ GCE, 2004 

· ‘Training for Life’, Education International, 2006, 2007.

· ‘Girl Power’ ActionAid, 2006. 

·  ‘Supporting Positive Teachers in East and Southern Africa’, EI with UNESCO, 2007, 

·  ‘Inclusion is the Answer’ – A toolkit for educators and their unions, Education International, 2007. 

From the learning generated in these diverse publications we call on GCE to adopt the following positions:

1. Prevention

All evidence in the recent past points to the need to redouble our efforts to strengthen HIV prevention through the education sector.  Schools and other education institutions remain the best and most trusted channels through which to reach young people on a sustained basis.  

2. Stigma

Condoning or promoting stigma is a fundamental violation of the rights of both affected and infected people. Within education, stigma must be addressed vigorously by teachers, school management bodies, parents and learners. Education sector policies which prohibit stigma and discrimination should be enforced and monitored. 

3. Universal access and treatment

Education institutions can and should be playing a role in promoting treatment literacy and access for learners, parents and communities.  Learners and teachers needing treatment should be encouraged and supported to make use of all prevention, care, treatment and support services within the framework of universal access.  

4. Teachers infected with HIV/living with AIDS

Civil Society Organisations, Education Trade unions and in particular associations of teachers living with HIV and AIDS play a critically important role in mobilizing teachers, highlighting their needs as affected and infected people, reducing stigma and ensuring that they remain healthy and productive.  Coordination and if possible integrated action should be developed aiming at the inclusion and counseling of teachers and pupils living with HIV/AIDS.

5. Orphans and vulnerable children

UNICEF estimates that 27 million are in Sub Saharan Africa alone. Girls have long been assumed as the most vulnerable but new evidence suggests we need to be equally careful about the impacts on boys, whilst sustaining the emphasis on rural children, and orphans. Education stakeholders must support and enforce the right to social protection for the most vulnerable children and their families. 

6. Abstinence

‘Abstinence only’ programmes – targeted at young people – are increasingly driven by ideological motivations and allied to faith based interventions. These programmes are failing. The have been proven to be ineffective - but they continue to be supported by PEPFAR, the US government’s bilateral programme. We call for an end to these programmes and investment instead in comprehensive prevention education programmes.

7. Behaviour change and testing (VCT)

Behaviour change programmes such as peer education create space for children and young people and they reach large numbers with flexibility and minimal resources.  The challenge lies is in their ability to mobilize young people (especially those who are sexually active) to take an HIV test.  Voluntary Counseling and Testing (VCT) in a youth friendly setting is the ideal way of encouraging young people in education to take on the responsibility for their sexual behaviour.  

8. Men and HIV in Education

Men are the key actors in the HIV epidemic on many levels.  Achieving change in their sexual and social behaviours, their use of power and the institutions they dominate – all influence our chances of reducing the spread of the epidemic and mitigating its impacts. Violence against girls and women in and around education settings is a pressing issue which needs urgent, purposeful attention.  
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Resolution P on:

The Financing of Education in Conflict Affected Countries and Fragile States

GCE recognizes that: 

1. Quality education is a right for all children and is one of the best interventions that can be made in order to build peace, stability and good governance in the future.

2. Children in conflict affected countries and fragile states should have access to the transformative power of education, like children in other countries. Yet one in three children are out of school in these countries. 

3. The international community recognises its role in enabling all children to access their right to education by their commitments to the Education for All and Millennium Development Goals.

4. Despite containing half the world’s out of school children, conflict-affected fragile states receive less support from donors than other low-income countries and less than a fifth of education aid goes to these countries. 

5. Conflict-affected fragile states often rely on humanitarian aid and education is not a priority in humanitarian funding (only 1.1% of humanitarian aid was for education in 2006).

6. In 2005 education worldwide was vastly under-funded by donors - just US$3 billion basic education aid was committed against an annual need of US$9 billion to meet the universal primary education goal. 

7. In late 2006 and 2007 political attention to education in conflict-affected fragile states grew and the changes in the profile related to the funding and needs of these countries are on a positive trajectory. The FTI has also acknowledged that a key priority in 2008 is to “build on the momentum created through the UNICEF program for countries affected by conflict to ensure that the development of their education systems is included in the overall FTI process”
.
8. The Global Campaign for Education (GCE) believes: 

· Education is a right for all children, no matter where they live

· Quality education holds the power to bring countries out of conflict and poverty

· Whilst donor attention is increasing towards conflict-affected fragile states, donors do need to take action and need to increase their support and the FTI should provide a mechanism, through the UNICEF programme for countries affected by conflict or by other means, by which it can support these countries. 

· Long term, predictable aid for education needs to be increased to meet the external financing gap of US$9 billion per year for universal primary education and this needs to be targeted to those countries in line with their needs, and in particular conflict-affected fragile states.
· Donors must use flexible approaches in conflict-affected fragile states to overcome weaknesses in government capacity (and at times political will) to ensure immediate access to education, as well as investing in longer term capacity development of national education systems and plans.
In view of the above the GCE calls for donors to:

9. Increase overall long-term, predictable aid for education

10. Increase long-term, predictable aid for education in conflict-affected fragile states

11. Ensure that children in conflict-affected countries and fragile states are able to benefit through support from the FTI.
12. Make education a greater priority in conflict-affected countries and fragile states and develop sector coordination and service delivery arrangements in ways that are supportive of national attempts to address the wider issues of governance within the sector and ensure education is available to children now.
13. Include education as part of humanitarian policy and response
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Draft Resolution Q on:

Safe Schools

This was merged with motion M
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Resolution R on:

Provision of Education in Emergencies 

1. Natural and complex emergencies cause physical and psychological trauma to affected populations, whole communities are displaced and daily life is disrupted for weeks, months or sometimes years. Infrastructure including schools is destroyed or damaged. 

2. Each day millions of children do not go to school due to emergencies and ongoing humanitarian crisis

3. Only 5 major donor governments include education in their humanitarian policy.

4. Provision of education in emergencies remains critically under resourced and only a quarter of education funding needs in emergencies were met in 2006.

5. In 2007 the UN took steps to increase provision and coordination of education in humanitarian crisis through the formation of an education cluster. 

GCE believes that: 

6. All children no matter where they live have a right to education.

7. Education is an essential service for children in emergencies and must be a priority from the very beginning of any and all humanitarian responses because:  

a. Education offers critical life skills, psychosocial support; a safe place for children to come together and a sense of normalcy.

b. Quality education protects children immediately from death or bodily harm. For example, lessons in landmine awareness and the dangers of unexploded ordnance, HIV and AIDS information, and health and hygiene promotion can all transmit crucial life-skills that are known to save lives.

c. Safe areas for children’s play and temporary learning centres can provide an effective way to identify and reunite separated children with their families.

d. Children who attend school are less vulnerable to recruitment into armed groups, to abusive work, and to being trafficked.

e. Providing children in emergencies with an education now can save lives in the future; infant mortality is twice as high for children of mothers with no education as opposed to children of other mothers.

f. Providing education during emergencies ensures that children’s cognitive development and learning are uninterrupted.

g. In complex emergencies education can play a role in building peace, restoring countries to a positive development path, and reversing the damage wrought by conflict. 

GCE calls on the national governments, donors and the UN to:

8. To include education in the first phase of all humanitarian responses with immediate effect

9. Include education in their humanitarian policy 

10. Increase aid to education in humanitarian crisis to a minimum of 4.2% of humanitarian assistance in line with its needs

11. Support and fully fund the global cluster for education
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Resolution S on:

Education and Disabled Children

GCE recognizes that:

1. Of the 72 million children still out of school, a significant proportion are estimated to be disabled children
. In Africa alone, fewer than 10% of disabled children are in school
. Other surveys suggest that disability has a greater impact on access to education than gender, household economic status or rural/urban divide
.
2. The exclusion of disabled children from education is a fundamental human rights issue. The UN Convention on the Rights of the Child clearly expresses the right of each child to education (Article 28), and the responsibility of governments to ensure that disabled children receive quality education (Article 23). Additionally, the UN Convention on the Rights of Persons with Disabilities reinforces the rights of disabled people in relation to education and the obligation of governments to ensure an inclusive system (Article 24).

In view of the above, the Global Campaign for Education calls for all stakeholders in education (governments, donors, educators, civil society, FTI etc.) to:

3. Recognize that all children can learn according to their own individual pattern of development
 – Each individual will learn and develop in a different way and at a different rate. Recognizing this, education must seek to meet each individual’s basic learning needs (prioritizing functional levels of literacy, numeracy, and essential life skills) and be geared towards helping individuals reach their potential, as recognized in the Dakar Framework for Action adopted at the 2000 World Education Forum. A disabled child’s capacity to learn is not negated by an impairment. 
4. Treat inclusion as fundamental to basic education planning and the achievement of EFA, not as a separate or secondary concern – The Salamanca Statement (1994) recognises that the only way to ensure education for the children most likely to be excluded is to include them in mainstream education systems. Dedicated action on disability must be approached as a core part of education system development. An inclusive education system is orientated to meet the needs of all children. Instead of fitting the child to the education system, it seeks to fit the education system to the child. 
5. Recognize for too long people with disabilities have been left out of the decision –making processes about their own education and instead, persons with disabilities  should be considered experts and included in assessments, planning, training, and consulting on education policy and practice for true inclusion. 
6. Promote inclusive environments – Where education systems do seek to include disabled children, they need to be resourced to support inclusion, with a sufficient number of teachers trained in child-centered pedagogy, key stakeholders at all levels trained in inclusion, smaller class sizes, materials and other supports including new technologies, in accessible formats such as Braille or large font, accessible schools and school buildings, transportation and an inclusive curriculum
. Support legal frameworks for inclusion, including lobbying governments for the ratification of the UN Convention on the Rights of Persons with Disabilities.

7. Prioritise teachers and teacher training – Teachers are vital to including disabled children in education, yet there is currently a critical shortage of teachers for achieving EFA. Where there are teachers, very few feel that their training equips them to support children with diverse needs. Both pre- and in-service training should focus on ‘child-centred’ pedagogy, enabling teachers to assess and meet the needs of individual children. 

8. Teachers play a crucial role in modelling inclusive attitudes and establishing expectations in the classroom
. As such, female and disabled teachers can be key players in combating discrimination and promoting positive identity in disabled children, and breaking down the prejudices of children who have no impairments. 

9. Ensure that funding promotes education for disabled children – Donor funding for education (bilateral and multilateral) must actively seek to promote the inclusion of disabled children in mainstream education systems by supporting national education plans containing inclusive strategies to overcome the exclusion of marginalised children.
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Resolution T on:

Gender Equality in Education

GCE recognizes that: 

1. The Dakar EFA goal 5 aims for “eliminating gender disparities in primary and secondary education by 2005, and achieving gender equality in education by 2015, with a focus on ensuring girls' full and equal access to and achievement in basic education of good quality”. The UN MDG goal 2 is to “Ensure that all boys and girls complete a full course of primary schooling” and goal 3 to “Eliminate gender disparity in primary and secondary education preferably by 2005, and at all levels by 2015”. 

2. Globally 72 million children are out of school of whom 60% are girls.  The target of gender parity of 2005 was missed by 94 out of 149 countries. Women comprise 60% of the total adult illiterates. 

3. Many countries of the world have implemented various programmes to target girls’ education. If these programmes were supported by strong political will, and prioritised, and the skills and capacities required for it developed, then surely today’s world would be different.  

4. Gender disparities exist in primary levels and are often greater in post primary education.  Forty countries are still at risk of not achieving GP at primary levels in 2015, and 74 countries will not achieve the GP at secondary level by 2015. 

5. It is feared that if the nation states, aid and support agencies, and stakeholders do not take serious action now, the gender equality target will also be missed. All actors must show strong commitment, allocate more human and financial resources, develop gender-sensitive plans, develop strong gender-sensitive monitoring system, implement the policies to mainstream gender in education at different levels of ministries to achieve the gender equality. As an initial step, indicators must be developed to be able to measure progress in this goal. The gender dimensions of the rights to education, rights in education, and rights through education should all be covered comprehensively.

6. The gender equality goal is more important than parity -- which is critical step towards equality. Gender equality means more than just the numbers of girls and boys enrolled in school. 

7. Gender equality is a human right and a requisite for achieving broader social, political and economic development goals. This is the right of every one of the world’s daughters and sons. It is necessary for getting more economic opportunities for women and engaging them more in public life. Gender equality in education results in having fewer and healthier children among families who are more likely to attend school. It increases their ability to protect themselves against HIV and other diseases. All these benefits and results are needed to break the cycle of poverty.  

8. There should be no more excuses; the promises must be fulfilled by all the leaders and elders of the world to provide the equal rights to education and gender equality in education to the world’s daughters and sons. 

In the light of this situation the GCE World Assembly calls :

9. For States and aid agencies to show commitment and act accordingly to achieve the gender equality in education.

10. For Promotion of gender-based budgeting and planning to properly address and analyse the needs of both males and females.

11. All nation governments to make secondary education free to reduce the gender gaps.

12. For more attention to children with special needs and especially to girls to eliminate the dual discrimination on the basis of sex and disability. 

13. For development of the textbooks and learning materials which portray women positively to replace gender-stereotyping materials.

14. To provide easy access to schools for both boys and girls, provide security especially to girls in school, when schools are far from the homes.  This will address problems of access of girls to schools where parents are reluctant to send them for fear of their security.

15. For development of indicators to measure the progress in gender equality goal, not only in the access to education, but also in the quality of the learning environment that addresses the differential needs of both girls and boys, as well as how an education translates into good jobs and livelihoods for the young women at par with those of men.

16. The ministries of education to regularly monitor the gender progress, and it should be an integral part of the monitoring activities.

17. Ministries of education to appoint gender specialists, gender focal persons and civil society representatives at different levels and they should be involved in the planning, budgeting, monitoring and evaluation process. 

18. For aware-raising and sensitization of the teachers, parents, education departments and ministries about the needs of girls and boys. Gender- sensitive teacher and management trainings are equally important for both women and men teachers and school managers.

19. For an environment conducive to learning, provision of facilities based on gender needs, process and contents that are gender-responsive, child friendly (which empowers boys and girls), inclusive and elominates discrimination of all kinds.  

20. For States to accelerate their efforts and re-orient their strategies, policies with strong political will, with the right understanding of how to do gender mainstreaming and achieving EFA. 
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Resolution U on: 
The Enforcement of the Right to Education

GCE believes that: 

1. Education is a fundamental human right; 

2. States are accountable and, therefore, duty-bearers of this right; 

3. National judicial systems are NOT fulfilling their role as duty-bearers of the right to education and, moreover, international systems of protection cannot intervene; 

4. Society must be aware that education is a fundamental human right, in order for national systems to fulfil their role of protection;  

5. There is an evident lack of political will of governments to promote awareness of the fundamental right to education

6. A number of social groups are particularly denied the right to education, such as immigrants, among others.

The Global Campaign for Education resolves:

7. To always consider education as a fundamental human right, with States accountable as guarantors of that right.

8. To assume, as an urgent task, the promotion of enforceability of education rights within the global and regional systems of protection, and the adoption of a Protocol to the "PIDESC". 

9. To build capacities of local organizations (forums and national campaigns) to denounce and fight violations of the human right to education in their countries; 

10. To demand free public education in the 95 countries where children are required to pay fees to enrol and attend schools; 

11. To pay special attention to the enforceability of the right to education, especially for the most vulnerable groups, such as rural populations and people with disabilities, emigrants, indigenous and other groups. 

12. To build and inspire civil society awareness about the right to education and the mechanisms of enforceability.
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Resolution V on: 
Financing Quality Education
Taking into account the values expressed in motion A, GCE believes that: 

1. Governments must guarantee sufficient financing for a public, free and quality education for all people;
2. Financing should take account of the costing of both access to and quality of education

3. Financing arrangements must guarantee suitable tax policies (with revenue collection assigned to this aim), distribution of resources, and the inclusion of participatory methods for education budget monitoring 

GCE therefore resolves:

4. To promote the definition of education expenditure based on quality criteria, using the concept of cost-per-pupil for quality education, as already developed by civil society organizations in some countries. This methodology estimates the cost of a quality education for every boy, girl, youth or adult, according to their characteristics and context. Both local and national budgets should be developed based on the cost-per-pupil for quality education. 

5. To defend funding for a quality education as a politically and legally enforceable dimension of the right to education, such that those countries that do not invest sufficiently to achieve quality for all should have sanctions imposed on them.

6. To encourage wide participation of civil society in the decision-making processes for the formation and implementation of national budgets 

7. To promote training in budget monitoring and analysis, considering the right to education and the right of citizens to information, participation and accountability. 
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Resolution W on: 

Diversity and intercultural relations

The Global Campaign for Education (GCE), having adopted the principle of the right to education, should make explicit the universal nature of this right and its applicability to the diverse range of people whose full exercise of the right is currently affected. 

GCE therefore believes that:

1. Different kinds of discrimination must be acknowledged in order to be able to fight them, including discrimination on the basis of gender, ethnicity or cultural identity, language, disability, rural and marginalised urban location, poverty and extreme poverty, sexual orientation, status as prisoner, internal or international migration, age, and other causes of vulnerability or exclusion. 

2. Diversity interacts with power relationships, and that inequality between the powerful and the excluded must be overcome.

3. It is imperative to promote intercultural relations as the governing principle of social processes, including the education process, which implies a deep respect for diversity and a responsibility to struggle against every kind of discrimination and subordination.

GCE calls for: 

4. National polices that recognise diverse identities, guaranteeing access to a quality education appropriate to relevant groups, as an essential strategy for the enrolment and completion of education programmes
5. National polices and practice relating to education, development and education funding to take into account an intercultural perspective and the right for children to learn in their mother tongue.
6. Education curricula, regardless of level (including teacher education and training) or modality (formal, informal), to include objectives and actions aimed at overcoming the discrimination and subordination that exist in all societies. 

GCE resolves: 

7. To contribute to generate awareness about the direct link between recognition and respect for diversity, intercultural bilingual education and human rights education, citizenship education and education for peace. 

8. To put pressure on the governments of the countries with migrant populations to guarantee the right of boys, girls, young people and adults to a quality education, regardless of their immigration status within the country.
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Resolution X on: 
Education and Development
GCE believes that: 
· Education exists within a wider social context 

· Education is a human right and, as such, is interdependent and indivisible with all human rights

· An integral and intersectoral approach to education implies that problems of education only can be solved in an articulated way with health, justice and economy.

· There is an extreme social inequality, where high rates of wealth concentration and rising poverty are evident. 

· There are several issues of social exclusion in education that affect mostly children and young people for different reasons, such as poverty, gender, disability, ethnic identity, or due to war, conflicts or geographical location of the population.

· In many countries in the world, resources are allocated significantly to pay internal and external debts and for military expenditure, instead of social investment on health, education and other necessary goods to ensure social well-being. 

GCE resolves:
· To promote the right to education in the framework of comprehensive economic and social polices to the state

· To advocate the adoption of polices for positive action in the education sector aimed to reverse education inequality affecting the most vulnerable groups; 

To demand that states prioritise expenditure on education and social services provision in general over the debt repayment and military expenditure, as a condition for well-being and development.

GCE WORLD ASSEMBLY 2008

Resolution Y on:

Human Rights Education

GCE believes that: 

1. Not knowing one’s own rights is equal to not having them!

2. Human rights education is an integral part of the right to education. The year of 2008 marks the 60th anniversary of the Universal Declaration of Human Rights yet many people are still hardly aware of their rights and the protection mechanisms. “Everyone has the right to education... Education shall be directed to the full development of human personality and to the strengthening of respect for human rights and fundamental freedoms." (UDHR, art.26). The awareness of rights is a basic means to ensure respect for the rights of an individual and others as well as to reinforce legal self-protectability. 

3. Human Rights Education is the first step on the way to Human Rights promotion. That is a comprehensive means, true and direct way in all stages of development and for all the societies. Human Rights Education can be organized through different methods, approaches and ways based on the historical – cultural peculiarities of a certain society. The Human Rights Education, like the public education should be a continual process. It is important, that each society, each individual should believe that Human Rights bring justice to all the nations, to each man, woman and child.

4. The Human Rights Education is a means for:

4.1. Raising the individual’s legal-protectability. It is realized through the following functions of Human Rights Education:

4.1.1. Due to realization of own rights, powers and opportunities, the individual's self–confidence is being enforced.

4.1.2. The individual is enabled to practice his/her own rights, or at least resist the violations.

4.1.3. The individual is involved in public activity not only for the protection of his/her own rights, but also for the solution of common social problems.

4.2. Formation of public self – consciousness.

4.3. Peaceful and bloodless prevention of violations and crimes.

4.4. Good governance. If the official of executive or judiciary body does not have proper education and corresponding skills, it is useless to demand more from him than he can objectively do. Unawareness and the lack of skills is not a guilt. And even the model moral background cannot supplement the lack of education.

4.5. Friendly and peaceful solution of conflicts between individuals, groups, nations and states.

GCE resolves: 

5. To pay special attention to the issue of Human Rights Education and support the National coalitions if they want to lobby their governments for the development of Human Rights Education. 

6. Human Rights Education (HRE) should form a core component of GCE’s definition of quality education and GCE should advocate for rights based approach to education (right to education, rights in education, rights through education).

7. GCE should work with and promote the world programme for HRE 
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Resolution Z on:

Teacher management
GCE believes that: 

1. The achievement of EFA is undermined by the shortage of teachers in all areas (urban and rural) but this is a result of many factors that include: poor terms and conditions, weak systems and structures of management, lack of capacity for involvement and inclusion of teachers in decision making processes and many more.

2. The quality of teaching has also been compromised by many factors that include increased access without a corresponding increase in resources to meet the demand for education.  In particular increased access has also not been matched by an equivalent rapid increase of teachers. Where teacher workforces have been scaled up rapidly, it has often been implemented without proper planning and management of teachers.

3. Although a simple answer for teacher shortage might be recruit, train more teachers, it is not as simple as that.  Ministries of Education are often unable to recruit the teachers that have been trained in order to remain within the limit imposed by the IMF on the public sector wage bill. In other cases they do not even know how many teachers they have in the system , nor how many they need to meet their needs, because of a dysfunctional or non-existent Education Management Information Systems (EMIS)

4. Another crucial answer to teaching quality and teacher shortages is to improve the retention of teachers in the teaching profession.  Many governments have not adequately addressing this issue, leading to numerous examples of high levels of teacher migration and attrition..

GCE calls for:

5. All stakeholders to invest in improving teacher morale and motivation as well as making sure that the status of teachers in the societies is upheld.

6. Governments to improve teacher management at all levels i.e. the school, community, district, provincial and national levels

7. Governments to improve the planning, recruitment, training and payment of teacher and use accurate school enrolment and class size statistics as an indicator of how many teachers and how much it will cost to pay teachers

8. Governments should recruit teachers in a systematic, democratic and transparent manner. 

9. Donors to fund the teacher-related costs of achieving EFA as much as they fund student related costs.  Donors should fund recurrent costs such as teachers’salaries, in addition to capital costs (i.e. school buildings and classrooms) and consider the cost of not doing this as more important than issues of aid dependency.

10. International institutions such as the IMF and World Bank to give national governments autonomy to make independent decisions about fiscal stability of the economy, without external interference.

GCE WORLD ASSEMBLY 2008

Resolution AA on:

Early Childhood Care and Education (ECCE)

GCE recognises that: 

1.
The development of young children (0-8 years) is the foundation of human development. Children’s environment and experiences in the very early years affect their brain development and thereby their physical, social, emotional and mental health, learning, and behavior for a lifetime. These effects, across populations, are major determinants of the quality of human capital formation. An estimated 200 million children under age 5 do not develop adequately or well because they live in poverty and have poor health, nutrition, and care.(Lancet,2007).

2. Learning and development begins at birth—it does not wait until kindergarten or primary school. Governments and civil societies need to need to intervene earlier and to invest intensively in high quality Early Childhood programs that combine family support, health, nutrition,  stimulation, and also includes learning opportunities for young children that promote quality interactions.  

3. Quality Early Childhood Programs  and services open the way to All EFA Goals, and MDG Goals, 1, 4, 5 and 6, and:

	
	EFA Goal
	MDG
Goal

	· Facilitate improved primary school enrolment and smooth transition to school, which leads to better results in the first years of school, especially for disadvantaged children  
	 2
	2

	· Contribute to reducing school dropout, grade repetition and the need for special education placements in schools, and therefore improve the internal efficiency of primary education and reduce costs for both governments and families; 
	2
	2

	· Are an important instrument for promoting gender parity in terms of children’s equitable participation in ECCE programs and positively influence their subsequent enrolment in school; 
	5
	3

	· Release older female siblings from child-care responsibilities to enable them to attend school;
	5
	2,  3

	· Provide care givers with access to parental and adult education, as well as family literacy programs, which in turn improve adult learning; 
	3, 4
	1

	· Improve children’s school participation and achievement, and contribute to the quality of the education system as a whole.
	6
	2


ECCE programs are among the most cost effective investments that governments and civil societies can make to ensure the well-being and learning -- and eventually the productivity -- of their citizens. 

In light of the above, the World Assembly calls on GCE to:

I) Adopt the 4 Cornerstones as a platform to Ensure Strong Foundations for All Young Children:

	Cornerstone 1: Start at the beginning

Integrate early stimulation, child development, and parenting information into prenatal, early health, nutrition, and education services 

Cornerstone 2: Get ready for success
Ensure access to at least two years of quality early childhood programs prior to formal school entry, 

Cornerstone 3: Improve primary school quality

Increase investments and improve the transition from home or preschool to primary school and the quality of learning in Grades 1-3 by:

· Providing teachers with knowledge and skills for supporting early childhood development

· Giving children adequate learning materials, 

· Ensuring smaller classes.

Cornerstone 4: Include early childhood in policies

Address Early Childhood in all national policies and plans across sectors , including Poverty Reduction Strategy Papers (PRSPs), Common Country Assessments (CCAs) UN Development Assistance Framework (UNDAP), one UN Plan documents, Education for All (EFA) Plans and Fast Track Initiative Plans (FTI). Assure adequate resources and multi-sectoral coordination by ensuring that Early Childhood is integral and development and macroeconomic planning and budgeting.


II) Develop a thematic issue on Early Childhood including a GCE Action/Campaign Plan, Policy Position Statement, and Advocacy Schedule by 2009.  This should include a

definition of an education financing policy and attention to early childhood by governments , bearing in mind Cornerstones 1-4 and the international legislation on the right to education.
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� UNESCO (2007) Education for All Global Monitoring Report 2008.


� UNESCO (2006) Education for All Global Monitoring Report 2007.


� Filmer, D. (2005) Disability, Poverty and Schooling in Developing Countries: Results from 11 Household Surveys. World Bank Discussion Paper.
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� A UNESCO (2001) report, drawing upon experience in a number of countries, suggests a number of key elements to an inclusive curriculum�:


broad common goals defined for all, including the knowledge, skills and values to be acquired;


a flexible structure to facilitate responding to the diversity and providing diverse opportunities for practice and performance in terms of content, method and level of participation;


assessment based on individual progress;


cultural, religious and linguistic diversity of learners acknowledged;


content, knowledge and skills relevant to learners’ context.


� Porter, G. (2001) Disability and Education: Toward an Inclusive Approach.
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